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This fall, Harlandale ISD will be implementing instructional practices to provide consistent, equitable
access to high quality learning experiences in two learning environments in order to ensure the safety
of students and staff.

In-Person Teaching & Learning

Virtual Teaching & Learning

Regardless of learning environment, Harlandale ISD is committed to ensuring that students have a
consistent, equitable experience and access to high quality instruction:
● Redefined and reiterated roles for teaching and learning
● Qualities of blended and online learning aligned with HISD Curriculum and Texas Essential
Knowledge and Skills (TEKS)
● Authentic assessment practices
● Consistent grading practices
● Parity in time expectations for all students throughout the district
● Collaboration between campus and district level teams
● Environment-specific instructional design to meet the needs of individual students
Parity

Equity

Consistency

the state or condition of being
equal

the quality of being fair and
impartial

conformity in the application of
something

Harlandale ISD Virtual Teaching & Learning

Harlandale ISD Virtual Teaching & Learning is a remote learning opportunity that will allow students
to engage in high quality learning experiences, utilize Harlandale ISD instructional resources and
meaningfully connect with their teachers and other students. All activities will be designed to meet the
needs of the student in the online environment through differentiated experiences that are consistent with
those of their grade-level peers attending face-to-face.
● Teachers will teach virtual learning students from their classrooms or other assigned HISD
facilities (outside of the 1st 4 weeks of school).
● In this setting, teachers will also provide instruction, learning resources and support through the
use of the designated Learning Management System (LMS) ~ Google Classroom (PK-2;
SeeSaw).

● Parents will support students as a “learning coach” and ensure they have access to a device, a
place to work and are engaged in virtual learning activities.
● We will ensure open lines of communication between teachers, students, and parents as we work
together to ensure each student is academically and socially-emotionally future ready.
● Teachers will utilize the same curriculum as students who attend face-to-face instruction and will
design strategies for learning in the remote environment.
● Grading will be consistent with the guidelines and practices used in all In-Person instruction.

The Harlandale ISD Virtual Teacher/Learning Facilitator
Characteristics of Harlandale ISD Virtual Teachers/Learning Facilitators: Teachers
will teach virtual/remote students from their classrooms or other assigned HISD facilities
(outside of the 1st four weeks of school). Teachers assigned to these sections will need to
exhibit both (1) strong academic knowledge, and (2) have the adaptability of instructional
practice to be successful in this new educational setting. HISD has identified several
qualities, skills, and competencies that will be essential for online teaching success:
Skills/Competencies

Description

Technology Proficient

● Utilizes Google Classroom/Seesaw effectively
● Utilizes online strategies and tools to facilitate learning
● Supports students with troubleshooting, technology issues, and navigating
online tools and resources

Agile Instructor

● Adapts resources, lessons, and activities to an online environment
● Utilizes HISD curriculum to meet the needs of students in the environment
● Evaluates tools and resources to make engaging and meaningful
instructional decisions
● Applies the principles of backwards design to create meaningful learning
pathways for students

Collaborative

● Shares responsibility for student success with teammates
● Shares ideas, resources, success, and learning with their collaborative team
● Listens to the ideas of teammates and integrates others’ expertise into
personal practice
● Ensures voices of all team members are heard and valued
● Asks for and offers authentic feedback

Relationship Builder

● Strong understanding of online relationship building with students and
parents
● Intentionality with setting up online community and individual relationships
● Competence in, and frequent use of, SEL strategies
● Create opportunities for students to connect with each other
● Read non-verbal cues when online

Strong Communicator

●
●
●
●

Understands use of tone in all communication
Communicates regularly with students and parents
Engages in meaningful feedback
Accessible and approachable to students, parents, and collaborative team

Persistent Learner

● Engages in professional learning, collaboration, and opportunities to
increase instructional capacity in an online environment
● Demonstrates growth mindset for self, peers and students
● Risk-taker willing to learn from initial mistakes, seek help, grow, and try
again

HISD Virtual Teaching & Learning Instructional Design

All activities will be designed to meet the needs of the student in the remote environment
through differentiated experiences that are consistent with those of their grade-level
peers attending face-to-face.
At the elementary level, teachers will design small group time to differentiate instruction within the
instructional block. This will require teachers to set up small group instruction schedules for students. It
will be vital for teachers to openly communicate the schedules for the students.

Synchronous versus Asynchronous
Teaching & Learning
Synchronous Teaching & Learning
Remote Synchronous Learning is defined as two-way, real-time, live, instruction between teachers and
students, through the computer or other electronic devices. Students enrolled in HISD Virtual Teaching
& Learning will be assigned a virtual class schedule and must be available for live, synchronous
instruction during each school day.
Harlandale ISD student expectations for synchronous learning:
● Students attend class on time, per their class schedule.
● Students will follow Harlandale ISD dress code.
● Students are ready to engage and learn.
● Students should have a designated, distraction-free workspace to engage in
learning.
● Students will show their face on the screen to engage with the teacher virtually.
● Students will participate in the class activities, discussions and assignments.
Harlandale ISD teacher expectations for synchronous learning:
● Teachers provide synchronous learning for the subjects taught each day
during HISD Virtual Teaching & Learning.
● Teachers plan instruction appropriate to the online environment utilizing
either Zoom or Google Meet.
● Teachers record sessions provided synchronously, such as direct teaching, mini-lessons, and
activities where the teacher serves as the primary resource for instruction. Guided reading,
student collaboration, and other small group differentiated lessons should not be recorded.
● Teachers communicate expectations for connection, interaction, and student behavior while
participating in synchronous learning activities.

● Teachers provide opportunities for students to interact, collaborate, ask questions, and receive
feedback during live synchronous sessions.
● Teachers show their face on the screen to engage with students virtually.

Asynchronous Teaching & Learning
Remote Asynchronous Learning is a curricular experience where students engage in the learning
materials on their own time, interacting intermittently with the teacher via the computer or other
electronic devices. In this setting, teachers will provide instruction, learning resources and support
through the use of Google Classroom (PK-2; SeeSaw)
Harlandale ISD student expectations for a synchronous learning:
● Students will complete asynchronous activities assigned each day.
● Students show proof of participation in daily virtual instruction by
satisfactorily completing assignments to demonstrate evidence of student learning,
e.g., video, picture or activities submitted as lessons and/or completing assignments.
● Students and parents will communicate with the teacher when needing additional assistance,
tutoring, etc.
Harlandale ISD teacher expectations for a synchronous learning:
● Teachers plan appropriate asynchronous activities for students to complete
each day, and communicate expectations for engagement and assignment
submission.
● Teachers will be available to students for feedback, communication, and
questions during their scheduled asynchronous learning periods each day unless
they are working with small groups during that time.
● Schedule students for synchronous small group intervention or individualized instruction as
necessary and with administrator approval.
● Teachers record attendance based on established TEA and District guidelines for asynchronous
remote students.
● Teachers make contact with parents and students regarding missing assignments, wellness
checks, and targeted intervention.
● Teachers provide written feedback for student posts, discussion boards, and online submissions.

Student Interventions & Services
Intervention and Enrichment in Virtual Teaching & Learning
Intervention, enrichment, and tutorial time will be offered daily (elementary) and weekly (secondary).
Interventions will be scheduled regularly for students to best meet their academic needs. During this
time, students may engage in assigned group activities, project-based learning activities, small group or
individual instruction. Teachers will communicate their plan for the designated time with students.
Special Education Support
ARD Committees will determine the unique needs of students who receive special education services
and will make service recommendations for students attending HISD remote program. The nature of
special education interventions will likely require a heavier concentration of synchronous supports and
services, including but not limited to related services, health plans, accommodations, and modifications
to ensure that individual student needs are met. Progress will be carefully monitored and ARD
Committees will convene as needed to make appropriate recommendations to meet individual student

needs. This will support meaningful progress for all students based on their individual goals and
programming.
In an effort to protect the health and safety of all students and staff within the educational environment,
all ARD meetings will proceed via teleconference or other alternative means unless otherwise requested
and agreed upon by both the parents and the District. Additionally, all special education settings will be
reviewed on an individual basis to maximize the health and safety of all students within the classroom to
meet the individual needs of the students which may include the provision of personal protective
equipment, modifications to the classroom setting, and review of the daily schedule.
504 Support for HISD Virtual Teaching & Learning
Virtual Teaching & Learning for students with disabilities is consistent with the face-to-face
environment for all students.  Virtual instruction includes structured lessons with blended asynchronous
(i.e., pre-recorded or text) and synchronous learning. Start and end times for synchronous (i.e., real-time,
webvideo) instruction for the virtual environment will vary based on the class. Section 504 committees
will convene virtually.
●

While Section 504 is a general education accommodation plan and, therefore, does not require
specially designed instruction, there may be accommodations within a Section 504 plan that
cannot be fully implemented in a remote environment.

● For any student in Section 504 in which a parent/guardian selects HISD Virtual Teaching &
Learning remote option, but later decides to choose the face-to-face model, must wait until a
natural transition (i.e., end of nine week cycle or end of the semester) to transition to the face to
face option. Section 504 committees will consider exceptions based on individual circumstances.
Dyslexia Support for HISD Virtual Teaching & Learning
Students that have been identified as dyslexic, will continue to receive intervention in both learning
environments. Specialists will set up Google Classrooms/Seesaw where students can access links,
videos, and assignments.

Virtual Teaching & Learning Design for Grades PK-5
Teachers will structure the instructional day to ensure there are enough minutes devoted to each subject
area, chunked into some synchronous (live) times and some asynchronous times.
Student Schedules in Virtual Teaching & Learning

While in a virtual learning environment, time management is critical to success. Students and teachers
must remain in communication regarding daily schedules and assignments. As with any traditional
course, there is a risk of receiving a lower grade if a student falls behind. If students are struggling with
time management, then the parent or student should contact the teacher for additional assistance. Sample
schedules are provided for elementary and secondary students in each section below.
Purpose and Focus
Synchronous:
Learning or activities
that happen at the
same time, in the same

● Guided instruction: small
group
● Direct teach: whole group
● Community circles

Possible Activities
●
●
●
●

Read alouds
Guided reading/writing
Talk-Read-Talk-Write
Number Talks

space, either virtually
or in a physical
environment.

● Direction, learning targets
● Create inquiry

●
●
●
●
●
●

Asynchronous
Learning or activities
that can happen
independently,
without teacher
supervision.

● Independent learning
activities
● Inquiry-based exploration
● Product/Project development
● Practice

●
●
●
●
●
●

Readers Theater
Mind Missions
Teacher led classroom activities
Group work
Problem-solving exercises
Role-playing

Self-selected reading
Choice boards
Utilize online textbook
Watch assigned videos
Research topics
Write written responses to reflect
on their learning
● Create presentations
● Participate in online chats with
classmates about a discussion
prompt

Teachers will design small group time to differentiate instruction within the instructional block. This
will require teachers to set up small group instruction schedules for students. It will be vital for
teachers and parents to openly communicate the schedules for the students.
Regular communication and the partnership between teachers and parents will be crucial to the success
of elementary students during HISD Virtual Teaching & Learning. Parents may be needed at home to
assist their student with logging into Google Classroom, monitoring their participation and progress in
learning, and ensuring completion of asynchronous activities.

HISD Virtual Teaching & Learning
Daily Elementary Student Schedules
Time on Task: Assignment and Activity Expectations
All teachers will utilize the assignment expectations provided below to plan for consistent
experiences for students in both learning environments, and in order to ease the transition
from In-Person to fully virtual for all students in the event of a temporary COVID-19
school closure.
Time allotments for all students must remain consistent in order to provquitable experiences across all
campuses and courses.
ide e

ELEMENTARY (Pre-K through 5th Grade)
Pre-K - 5
In-Person
Minimum of 180
minutes of instruction
per day (TEA

In-Class

Homework

Students will attend class 5 days per
week

Self selected reading

guidelines)
Virtual Teaching &
Learning
Minimum of 180
minutes of instruction
per day (TEA
guidelines)

Synchronous Learning

Asynchronous Learning

Maximum of 3 hours of synchronous
instruction per day may include
activities such as:
● Read alouds
● Small group reading instruction
● Number Talks
● Community Circles/Check ins
● Direct instruction by teacher
(mini-lesson)
● Art, Music, PE
● Students will be available for
synchronous learning during
the “regular” school day time
● Attendance will be taken during
synchronous learning

Maximum of 3 hours of daily
asynchronous assignments are to be
completed independently. These may
include activities such as:
● Choice boards
● Student self-selected reading and
writing
● Writing assignments
● Independent practice
● Art, Music, PE activities

Reference schedules below for
minimum minutes of synchronous
instruction per day, per grade level,
per subject.

During Asynchronous Instruction,
teachers are to be available to promptly
respond to students in a timely manner to
provide immediate feedback and support
with asynchronous learning.
Small group synchronous instruction
along with administered assessments can
also be facilitated during time in order to
best optimize our teaching and learning
opportunities.

HISD Virtual Teaching & Learning
Student Access to Instructional Resources

Teachers will need to post daily lessons/activities in a way that is accessible ASYNCHRONOUSLY at
any time for all students. For asynchronous attendance purposes, lessons/activities should be posted
within the school day.
The type of instruction you are providing will determine what resources you will make available for
students asynchronously. For example, any activity where the teacher serves as the primary resource for
learning should be recorded and posted in Google Classroom for students. See the chart below for
additional guidance on posting lessons and activities for students to access asynchronously.

Synchronous Learning Experience
(activities/lessons provided during
face-to-face or synchronous times)

How to make available to all students in Google Classroom (to
access Asynchronously)

Direct Instruction such as:
● Focused Instruction
● Mini-Lesson
● Lab Experiment/
Demonstration

Post Recorded Live Stream: (e.g. Meet)
● Recordings should never include students or any
information that compromises their identity. These
directions for recording through Meet explain how to
utilize the recording feature and capture the teacher only,
without students in the recording by "pinning" your
video.
● It is not recommended to record an entire class period,
only the segment of the class that is provided as direct
instruction.
Post Pre-Recorded Video:
● Recordings should be consistent with the amount of time
students would participate in this type of instruction in
class.

Interactive Experience such as:
● Classroom Discussion
● Peer Feedback
● Small-Group Instruction

Post interactive tool or shared resources from class with
directions for submission or completion:
● Classroom
● SeeSaw

HISD Virtual Teaching & Learning Daily Student Schedule (PK and Kindergarten)
Kindergarten

PreK
Subject/Activity

Monday-Friday

Subject/Activity

Monday - Friday

Morning Meeting/SEL
(15 minutes)

7:45-8:00 am
Synchronous (live)

Morning Meeting/SEL
(10 minutes)

7:50-8:00 am
Synchronous (live)

Read Aloud/Book time
(30 minutes)

8:00-8:30 am
Synchronous (l ive)

8:00-8:30 am
Synchronous (live)

Literacy Block
(150 minutes)

Literacy Block(35 minutes)

8:40-9:15 am
Synchronous or
Asynchronous

Brain Break/Recess
Office Hours

10:30-11:00 am

Brain Break/Recess
Office Hours

9:15-9:45 am
Synchronous/Asynchronous

Math Block
(90 minutes)

11:00-11:30 am
Synchronous (live)

8:30-10:30 am
Asynchronous and/or
Synchronous

11:30-12:30 pm
Asynchronous and/or
Synchronous
Morning Snack and
Restroom Break

9:45-10:15 am

Lunch Break
(30 minutes)

12:30-1:00 pm

Math Block
(45 minutes)

10:15-11:00 am
Synchronous (live)

PE/Art/Music
(30 minutes)

1:00-1:30 pm
Asynchronous and/or
Synchronous

Teacher Conference

(45 minutes)

Science Block
(30 minutes)

1:45-2:15 pm
Asynchronous and/or
Synchronous

Brain Break

2:15-2:25 pm

Social Studies Block
(30 minutes)

2:25-2:55 pm
Asynchronous and/or
Synchronous

Maximum Synchronous
Instruction

180 minutes

Art/Music
Physical Block(Wolftrap)
(30 minutes)

11:00-11:30 am
Synchronous or
Asynchronous
11:30-12:30 pm

Lunch and rest
2nd Read Aloud Small
Group Time
Times will differ for students
(60 minutes)

Science/Social
StudiesTheme Block

12:30-1:30
Synchronous (live)

M,W,F: Reading/Writing
T,Th: Math

1:30-2:00 pm
Asynchronous or
Synchronous

(30 minutes)

2:05-2:50pm

Teacher Conference
Maximum Synchronous
Instruction

180 minutes

PK Dual Language Schedule

 Kindergarten Dual Language Schedule

HISD Virtual Teaching & Learning Sample Daily Student Schedule (1-2 and 3-5)
1-2

3-5

Subject/Activity

Monday - Friday

Subject/Activity

Monday-Friday

Morning Meeting/SEL
(10 minutes)

7:50-8:00 am
Synchronous (l ive)

Morning Meeting/SEL
(10 minutes)

7:50-8:00 am
Synchronous (l ive)

Literacy Block
(120 minutes)

Brain Break/Recess
(30 minutes)
Office Hours

Lunch Break
(30 minutes)

Math Block
(90 minutes)

8:00-8:30 am
Synchronous (l ive)
8:30-10:00 am
Asynchronous and/or
Synchronous
10:00-10:30 am

10:30-11:00 am

11:00-11:30 am
Synchronous (live)

8:00-8:30 am
Synchronous (live)
Literacy Block
(90 minutes)

Brain Break/Recess
(30 minutes)
Office Hours

Math Block
(90 minutes)

Lunch Break
(30 minutes)

8:30-9:30 am
Asynchronous and/or
Synchronous
9:30-10:00 am
10:00-10:30 am
Synchronous (l ive)
10:30-11:30 am
Asynchronous and/or
Synchronous
11:30-12:00 pm

11:30-12:30 pm
Asynchronous and/or
Synchronous
PE/Art/Music
(30 minutes)

12:30-1:00 pm
Asynchronous and/or
Synchronous

PE/Art/Music
(30 minutes)

12:00-12:30 pm
Asynchronous and/or
Synchronous

Teacher Conference

(45 minutes)

Teacher Conference

(45 minutes)

1:15-1:45
Asynchronous and/or
Synchronous

Science Block
(30 minutes)

12:45-1:15 pm (live)
Synchronous
Science Block
(60 minutes)

1:45-2:25 pm
Intervention/Enrichment
(40 minutes)

Intervention
Synchronous (live)

1:15-1:45
Asynchronous and/or
Synchronous
1:45-2:25 pm

Intervention/Enrichment
(40 minutes)

Enrichment
Asynchronous and/or
Synchronous

Intervention
Synchronous (live)
Enrichment
Asynchronous and/or
Synchronous

Social Studies Block
(30 minutes)

2:25-2:55 pm
Asynchronous and/or
Synchronous

Social Studies Block
(30 minutes)

2:25-2:55 pm
Asynchronous and/or
Synchronous

Maximum Synchronous
Instruction

180 minutes

Maximum Synchronous
Instruction

180 minutes

1st - 2nd Dual Language Schedule 

3rd - 5th Dual Language Schedule

Virtual Teaching & Learning
Instructional Design for Grades 6-12

Instructional Design
Harlandale ISD will utilize the strategies and best practices associated with blended
learning to design learning activities for all students.
Blended Learning is the integration of online activities and resources with face-to-face instruction in a
planned, pedagogically valuable manner where the strengths of each approach are integrated in an
appropriate and creative manner in order to maximize student engagement, flexibility, and access to high
quality learning.
Blended learning will include synchronous and asynchronous elements that move students towards the
learning target and ensure support for student learning.
Synchronous Teaching & Learning
Remote Synchronous Learning is defined as two-way, real-time, live, instruction between teachers and
students, through the computer or other electronic devices. Students enrolled in HISD Virtual Teaching

& Learning will be assigned a virtual class schedule and must be available for live, synchronous
instruction during each school day.

Harlandale ISD student expectations for synchronous learning:
● Students attend class on time, per their class schedule.
● Students will follow Harlandale ISD dress code.
● Students are ready to engage and learn.
● Students should have a designated, distraction-free workspace to engage in learning.
● Students will show their face on the screen to engage with the teacher virtually.
● Students will participate in the class activities, discussions, and assignments.

●
●
●
●

Harlandale ISD teacher expectations for synchronous l earning:
● Teachers will provide synchronous learning during the designated class periods each
week for each remote/virtual section they teach.
● Teachers will plan instruction appropriate to the online environment utilizing either
Zoom or Google Meet.
● Teachers record sessions provided synchronously, such as direct teaching,
mini-lessons, and activities where the teacher serves as the primary resource for instruction.
Student collaboration and other small group differentiated lessons should not be recorded.
Teachers will communicate expectations for connection, interaction, and student behavior while
participating in synchronous learning activities.
Teachers will provide opportunities for students to interact, collaborate, ask questions, and
receive feedback during live synchronous sessions.
Teachers will show their face on the screen to engage with students virtually.

Asynchronous Teaching & Learning
Remote Asynchronous Learning is a curricular experience where students engage in the learning
materials on their own time, interacting intermittently with the teacher via the computer or other
electronic devices. In this setting, teachers will provide instruction, learning resources and support
through the use of Google Classroom.
Harlandale ISD student expectations for a synchronous learning:
● Students will complete asynchronous activities assigned each day.
● Students show proof of participation in daily virtual instruction by
satisfactorily completing assignments to demonstrate evidence of student learning, e.g.,
video, picture or activities submitted as lessons and/or completing assignments.
● Students and parents will communicate with the teacher when needing
additional assistance, tutoring, etc.

●
●
●
●

Harlandale ISD teacher expectations for a synchronous learning:
● Teachers will plan appropriate asynchronous activities for students to
complete each day, and communicate expectations for engagement and assignment
submission.
● Teachers will be available to students for feedback, communication,
and questions during their scheduled asynchronous learning periods each day.
Schedule students for synchronous small group intervention or individualized instruction
as necessary and with administrator approval.
Teachers will record attendance based on established TEA and District guidelines for
asynchronous remote students.
Teachers will make contact with parents and students regarding missing assignments,
wellness checks, and targeted intervention.
Teachers will provide written feedback for student posts, discussion boards, and online

submissions.
When designing instruction for an online or blended learning experience teacher teams will need to take
into consideration which activities and experiences students can do independently versus what learning
is community or teacher dependent.
Using the gradual release model will help us determine what work students can and should do
independently, which will inform our decisions about how and when to design synchronous vs.
asynchronous learning activities for students participating in-person and online.

Gradual Release of Responsibility

Purpose and Focus
Face-to-Face & Synchronous:
Learning or activities that happen
at the same time, in the same
space, either virtually or in a
physical environment.

●
●
●

Independent &
Asynchronous
Learning or activities that can
happen independently, without
teacher supervision.

●

During Asynchronous
Instruction, teachers are to be
available to promptly respond to
students in a timely manner to
provide immediate feedback and

●
●
●
●

●
●
●

Possible Activities

Focused Instruction
Guided Instruction
Teacher/Community
Dependent Learning Activities
Community Building
Direction, Learning Targets
Create Inquiry
Collaborative Learning

●

Independent Learning
Activities
Inquiry based exploration
Product/Project development
Practice

●

During Asynchronous Instruction,
teachers are to be available to promptly
respond to students in a timely manner
to provide immediate feedback and
support with asynchronous learning.

●
●
●
●
●
●

●
●
●
●
●
●
●

Simulations, case studies,
role-playing
Teacher led classroom activities
Workshop formats or hands-on labs
Mini-lesson or short lecture
Debate
Group Work
Problem-solving exercises

Read books, online articles, or
websites
Utilize your online textbook
Watch assigned videos
Research topics
Answer questions on Google Docs
Take quizzes in Google Forms
Write written responses to reflect
on their learning
Create a presentation using Google
Slides

support with asynchronous
learning.

Small group synchronous instruction
along with administered assessments
can also be facilitated during time in
order to best optimize our teaching and
learning opportunities.

●
●

Participate in online science labs
and report findings
Participate in online chats with
classmates about a discussion
prompt

HISD Virtual Teaching & Learning
Student Access to Instructional Resources
Teachers will need to post daily lessons/activities in a way that is accessible ASYNCHRONOUSLY at
any time for all students. For asynchronous attendance purposes, lessons/activities should be posted
within the school day.
The type of instruction you are providing will determine what resources you will make available for
students asynchronously. For example, any activity where the teacher serves as the primary resource for
learning should be recorded and posted in Google Classroom for students. See the chart below for
additional guidance on posting lessons and activities for students to access asynchronously.
Synchronous Learning Experience
(activities/lessons provided during
face-to-face or synchronous times)

How to make available to all students in Google Classroom (to
access Asynchronously)

Direct Instruction such as:
● Focused Instruction
● Mini-Lesson
● Lab Experiment/
Demonstration

Post Recorded Live Stream: (e.g. Meet)
● Recordings should never include students or any
information that compromises their identity. These
directions for recording through Meet explain how to
utilize the recording feature and capture the teacher only,
without students in the recording by "pinning" your
video.
● It is not recommended to record an entire class period,
only the segment of the class that is provided as direct
instruction.
Post Pre-Recorded Video:
● Recordings should be consistent with the amount of time
students would participate in this type of instruction in
class.

Interactive Experience such as:
● Classroom Discussion
● Peer Feedback
● Small-Group Instruction

Post interactive tool or shared resources from class with
directions for submission or completion:
● Classroom
● SeeSaw

HISD Virtual Teaching & Learning Daily Student Schedule
(6th - 12th)
Classes within this environment will follow the schedule of classes at the student’s home campus.
Harlandale ISD will structure the students’ learning schedule to require students to participate in
synchronous and asynchronous learning.
The HISD Secondary Virtual Teaching & Learning schedule is designed with the following
considerations:

● Regular, scheduled live, synchronous learning: We have built a remote schedule that allows for
frequent and scheduled connection between students and their teachers in a live synchronous
environment.
● Student well-being: Although we are prioritizing live instruction in the remote environment, it is
not our intent that students should need to be logged in to synchronous instruction or “behind a
screen” for extended periods of time each day. (i.e. 3 asynchronous/2 synchronous)
● All courses will be offered in both settings, including advanced level courses such as Dual Credit
and AP.
Campuses will schedule classes with the ultimate goal to reduce any possible overlap or “double
booking” of courses that are most commonly taken during the same year.

Guidelines: 45 min classes, 3 asynchronous/2 synchronous, Tutoring/RtI (live)
Class (45 min)
1

Monday

Tuesday

Wednesday

Thursday

Friday

Grade Level
Core Class 1

Grade Level
Core Class 3

Grade Level
Core Class 1

Grade Level
Core Class 3

Tutoring or RTI
for Core

(live)

(live)

(live)

(live)

(live)
Asynchronous
Core Class 1

2

Grade Level
Core Class 2

Grade Level
Core Class 4

Grade Level
Core Class 2

Grade Level
Core Class 4

Tutoring or RTI
for Core

(live)

(live)

(live)

(live)

(live)
Asynchronous
Core Class 2

3

Asynchronous
Core Class 3

Asynchronous
Core Class 1

Asynchronous
Core Class 3

Asynchronous
Core Class 1

Tutoring or RTI
for Core
(live)
Asynchronous
Core Class 3

(30 min)
4

Lunch
Asynchronous
Core Class 4

Lunch
Asynchronous
Core Class 2

Lunch
Asynchronous
Core Class 4

Lunch
Asynchronous
Core Class 2

Lunch
Tutoring or RTI
for Core

(live)
Asynchronous
Core Class 4

5

Grade Level
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Grade Level
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Elect Class 1

Asynchronous
Elect Class 3
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Elect Class 1
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Elect Class 2

Tutoring for
Elective
(live)

Teacher
Office Hours

Teacher
Office Hours

Teacher
Office Hours

Teacher
Office Hours

Asynchronous
Elective Class 4

FACE-TO-FACE (Blended) LEARNING
PK-12
Students and teachers will attend class in-person, five days a week utilizing
blended learning instructional practices, and additional safety measures in
alignment with state and federal guidelines.
Although many aspects of this environment will be similar to our
pre-COVID classrooms, adjustments will need to be made in order to
accommodate for major changes in several areas:
● Consistency with HISD Remote/Virtual classes
● Adjusted use of shared classroom resources
● Increased student stress and necessary focus on social-emotional learning (SEL) in all
classrooms
● Transferable instructional practices in the event of increased student absence and/or
temporary school closure due to COVID-19 spread

Harlandale ISD will utilize the strategies and best practices associated with blended learning to
design learning activities for all students.

Blended learning is the integration of online activities and resources with face-to-face instruction in a
planned, pedagogically valuable manner where the strengths of each approach are integrated in an
appropriate and creative manner in order to maximize student engagement, flexibility, and access to high
quality learning.
Instructional Minutes: As outlined in the Instructional Minutes and Activity Expectations section of
this document, time requirements have been put in place to create parity between BOTH
environments and support student well-being in the midst of an international pandemic.
Face-to-Face Instructional Resources: As we return to school in the fall we will need to adjust our
thinking about instructional resources used within classrooms:
● Students will not share supplies.
● Classroom sets of textbooks, non consumable science materials and manipulatives will not be
utilized by students until further guidance is provided by HISD and TEA in accordance with
local and state health regulations. Teachers may use materials and manipulatives to model or
provide a demonstration. Guidelines by subject will be provided as it becomes available.
● Students may continue to be issued supplies that are intended to be single use or used by one
student at a time and then returned. (examples: novels and calculators)
● Students will need to bring all supplies with them to class each day, or you must designate a
place for students to keep individual supplies for personal daily use.
Instructional Flexibility: Teachers in a face-to-face environment will need to plan instruction that is
transferable to an online environment in the event of extended student absence or temporary school
closure.
Extended Student Absence: In the case that a student is absent due to COVID-19 exposure or illness,
they will be provided access to instruction via Google Classroom/Seesaw to the maximum extent
possible.
● Provide assignments via “Week-At-A-Glance” on Google Classroom/Seesaw.
● Schedule multiple synchronous tutorial/instructional sessions per week (may combine students
by collaborative team to provide instruction to accommodate schedules).
● Utilize resources developed by Virtual Teaching & Learning peers for remote learning.
● Take attendance utilizing the same procedures established for HISD Virtual Teaching &
Learning.
Temporary School Closure:  I n the case of temporary school closure due to COVID-19 and established
protocols, elementary teachers and students will adopt the synchronous/asynchronous schedule utilized
by HISD Virtual Teaching & Learning.
● Prior to school closure:
○ Provide assignments via “Week-At-A-Glance” on Google Classroom/Seesaw.
○ Establish and publish synchronous times/platforms.
○ Establish norms, schedule, and expectations for online learning for students.
● During school closure:
○ Follow synchronous/asynchronous schedule.
○ Take attendance utilizing the same procedures established for HISD Virtual Teaching &
Learning.
○ Review norms, schedule, expectations for online learning for students.
Face-to-Face Learning Environment: Collaborative teams will need to work
together, within the expectations set forth by campus leadership, to provide
consistent expectations for classroom norms and routines to support students in
both learning environments.

● Due to additional safety considerations, there will be different structures you will need to put in
place as you design your classroom routines and procedures.
● The following considerations will need to be addressed, communicated, and practiced with
students as they adjust to the changes in the classroom environment.
● Clear Expectations for Entering/Exiting the Classroom
○ Using Classroom Materials
○ Interacting with you and other students
○ Turning in assignments
● For grade levels that implement departmentalization of subject areas, teachers will move to
students for transitions in instruction and students will remain in their homeroom class.
● For programs and support, such as Gifted & Talented, Dyslexia Services, Intervention and
some Special Education Services, students which would require instruction to occur in smaller
groups, can be pulled to another location.
● All special education settings will be reviewed on an individual basis to maximize the health and
safety of all students within the classroom to meet the individual needs of the students which
may include the provision of personal protective equipment, modifications to the classroom
setting, and review of the daily schedule.

Instructional Roles & Learning Tools
for Both Learning Environments

Although students may be learning in different environments,
Harlandale ISD is committed to providing consistency in high quality instruction and learning tools for
all students.

INSTRUCTIONAL ROLES FOR BOTH ENVIRONMENTS
Preparation for Learning
Student

● Be prepared for learning each day and have work and assignments completed
and ready.
● Complete coursework by deadline set by teachers.
● For In-Person Learning: Take all materials and devices home each day in order
to be prepared for possible school closure.
● Become familiar with the structure of Google Classroom (SeeSaw;PK-2) and
how your teacher organizes information.

Parent

● Access parent resources to learn how students will navigate Google Classroom
(SeeSaw;PK-2).
● For In-Person Learning: Encourage your child to have their things in their
backpack/device and ready for school the night before.
● For HISD Virtual Teaching & Learning: Create a designated place in your
home for your student to use as their remote classroom.

Teacher

Admin

● Meet weekly with a collaborative team to plan instruction for all students.
● Utilize the district curriculum documents and follow the scope and sequence
provided by the Curriculum & Instruction department.
● Upload “Week at a Glance” for parents and students in Google Classroom.
● Upload weekly instructional materials into Google Classroom (SeeSaw; PK-2).
● Be prepared to teach daily lessons.
● Take all materials and devices home each day (if applicable) in order to be
prepared for possible school closure.
● Join Learning Management Systems (Google Classrooms/Seesaw) of teachers
you are supervising.
● Ensure “Week at a Glance” documents are posted in Google Classroom/Seesaw.
● Verify weekly instructional materials are uploaded in Google
Classroom/Seesaw.
● Take all materials and devices home each day in order to be prepared for
possible school closure.

Teaching & Learning Expectations
Student

● Attend classes according to school schedule (either In-Person or Virtual) and give
your best efforts in your school assignments.
● Participate in face-to-face learning activities or live synchronous virtual sessions as
instructed by teachers.
● Be organized in your work and in getting projects completed.
● Ask questions and communicate with your teacher.
● Be aware of what you should be learning each day.
● Turn in assignments on time.

Parent

● Access Parent Portal (txConnect; K-12) to view student grades.
● PK students will receive a Development and Learning Report (BOY, MOY, EOY);
Teachers will distribute these reports to families.
● Check in with student(s) to monitor completion of homework and assignments.
● Discuss your child’s favorite part of their day and what they learned in school.
● Facilitate academic support and encouragement as a learning partner to motivate
and guide your child throughout the school year in your role as a learning coach.
● Provide your child with assistance on their day-to-day activities with the exception
of designated independent work.
● Consider creating a designated learning/study space for your child at home to learn
comfortably.
● Maintain communication with your child’s teacher by phone, email and/or online
meetings to create a learning partnership.
● Monitor and ask for evidence that your child is on track with assignments and
coursework.

Teacher

● Teach students how to access learning materials through Google Classroom (PK-2;
SeeSaw).
● Provide face-to-face or live synchronous instruction and facilitate learning
throughout the day.
● Manage online and offline resources to provide consistency and routines for
students.
● Provide clear learning goals for students.
● Follow the expectations established across the district for Google Classroom
(PK-2; SeeSaw).
● Check student assignments in a timely manner and give feedback in verbal or
written form at a weekly minimum to provide next steps or necessary academic
intervention/extension.
● Post grades in a timely manner according to district grading guidelines.

Admin

● Monitor instruction.
● Ensure the district curriculum is being followed.
● Check in with teachers regarding students’ assignment completion and
participation.
● Structure and manage the school per TEA/CDC requirements.
● Attend team planning sessions, as time allows.
● Verify consistent use of Google folder structure for your campus
● Monitor “0’s” and failures in teachers’ gradebooks.
● Have data discussions with teachers.

Support/Intervention & Response to Intervention (RtI)
Student

● Attend intervention/tutorial sessions as established by your teacher or school.

Parent

● Allow your child to attend intervention/tutorial sessions as needed.
● Assist in supporting your child’s needs by establishing and managing the daily
schedule communicated by the teacher.
● Help your child own their learning. Provide support and encouragement and
expect your children to do their part.

Teacher

●
●
●
●
●

Admin

●
●
●
●
●

Provide intervention or tutorial sessions as needed.
Follow student IEPs / 504 accommodations in all learning environments.
Use data to pinpoint students’ specific needs for enrichment and intervention.
Monitor student progress with fidelity according to recommendations.
Provide and communicate office hours or conference period for student/parent
support.
● Attend and participate in professional learning.

Staff students who require interventions.
Ensure that progress monitoring is being done with fidelity.
Plan and lead campus faculty meetings.
Professional learning should be provided in some meetings.
Attend district-level meetings.

LEARNING TOOLS FOR BOTH ENVIRONMENTS
Information
Instructional
Platform

● All teachers, grades PK-12, will utilize a
Google Classroom Summaries
Learning Management System (LMS),
(for parents/guardians)
either Google Classroom (3-12) or Seesaw
(PK-2) as their primary LMS and
communication tool for the 2020-2021
school year.
● Google Classroom will use a similar
structure by grade level in order to provide
consistency for all students and classes.
● Assignment submissions: For both
environments, student assignments will be
submitted (as much as possible) through
online platforms to eliminate unnecessary
contact and shared materials.

Information
Online
Resources

Resources

Resources

● All teachers in PK-12 will be enhancing instruction
through the use of online resources to engage
students in high quality learning experiences.
HISD SSO
● Students will have access to online resources,
textbooks and materials through the district’s single
sign-on platform.

Communication

● Communicating with teachers:
All teachers will establish and communicate office
hours or conference times when they are available to
meet with parents and answer student questions.
Contact information will be provided at the beginning
of each semester and posted in all Google Classrooms
and/or Seesaw.
● Use of student email:
Students in grades PK-12 will be provided a
district managed email account and Google
Drive beginning in the fall of 2020.
● These accounts should be utilized for all
communication directly between teachers and
students.

Technology

Harlandale ISD recognizes the need to ensure all
students have reliable access to adequate technology
resources on and off campus in order to fully participate
in academic programming. Harlandale ISD is preparing
for Virtual Teaching & Learning and possible school
closures due to COVID-19 as follows:
● Learning devices and/or WiFi hotspots will be
provided as needed.
● WiFi buses will be strategically parked throughout
the district.
● No deposit is required.
● Students and families are expected to follow
guidelines for care and use in order to ensure these
public resources are effectively maintained.
● Relevant notifications, instructions, procedures,
policies and processes are available on the
Harlandale ISD website.

Guidance for Collaborative Teams
Team collaboration is a continued expectation for student
success. Teachers are expected to work together to create
consistent remote learning and face-to-face opportunities for
students.
● Design learning activities for students that meet the “time-on-task” expectations provided for
specific grade levels.
● Create learning opportunities that are aligned with the district provided scope and sequence using
HISD unit plans.
● Collaborate with colleagues, follow guidance provided by the Special Education & Dual
Language departments, and provide accommodations and modifications as appropriate.

● Participate in professional learning to support student learning.
Expectations
Academic
Instruction

Students will be interacting with instruction in two different environments
(face-to-face and remotely) necessitating teacher teams to plan instruction that is
content-consistent, yet environment-specific to ensure equitable learning
opportunities for all students.
Harlandale ISD will utilize the strategies and best practices associated with blended
learning to design learning activities for all students.
Learning experiences are designed to meet the needs of the learner and their
instructional environment.
Students, regardless of learning environment, will engage in high quality learning
experiences aligned to Harlandale ISD Curriculum and Texas Essential
Knowledge and Skills (TEKS).

Social
Emotional
Learning (SEL)

When planning instruction, assessments, and activities, student wellness must be a
priority, taking into consideration work-load, increased anxiety due to the
ramifications of COVID-19, and the continued importance of positive classroom
relationships.
● SEL lessons/circles, etc., offered to all students/classes
● Wellness check offered to all students first few weeks of school
● Relationship building lessons/opportunities built into lessons the first few
weeks of school

Week at a
Glance

All teachers will post a “Week-at-a-Glance” template in Google Classroom/Seesaw
to provide streamlined support for parents.
The very latest these documents should be posted is Monday mornings, prior to the
start of the school day, so families can prepare for a week of learning at home.
“Week-At-A-Glance’ documents should be shared through Google
classroom/Seesaw as a "one-stop-shop" or overview of the week's assignments.

Communication

Contact Information:
● Contact information will be provided at the beginning of each semester and
posted in all Google Classrooms/Seesaw and on Teacher Webpages.
● All teachers will establish and communicate office hours or conference times
when they are available to meet with parents/guardians and answer student
questions.
Parent Communication:
● When communicating with parents/guardians by email, include grade
level/course in subject line.
● Send communication via provided emails to all parents at the beginning of
the semester as an introduction, to share expectations, schedules, etc., and

provide access to resources.
● Communicate via email and phone during regular school hours or
pre-arranged after-school appointments.
● Respond to all parent communication within 24 hours of receipt.
Two Way Communication between Student and Teacher:
● A structure will be in place during asynchronous learning to provide
opportunities for students to ask questions if they are needing assistance.
● Google Classroom/Seesaw will be the tools accessed for this two way
communication.

Google Classroom & Seesaw
Expectations
These are the district expectations for Google Classroom
and Seesaw. This will allow for parity, equity and consistency district wide. It will also create a
consistent Classroom experience for both students and parents. This is important for students in
multiple classes or subjects and for parents with multiple students across the district. This will
make it easy to navigate multiple Classrooms and find the relevant assignments, links, and
resources.
Seesaw ~ PK-2nd grades will be using this platform as the Learning Management System (LMS)
Google Classroom ~ 3rd-12th grades will be using this platform as the Learning Management System
(LMS)
Expectations for Setup:
1. Use your name (as the students know you) for your class name.
a. Ms. Garcia’s Class, Mr. De Leon’s Class
b. Ms. Moreno’s Chemistry Class P1
2. Class Creation
a. Seesaw - Teachers can create a Classroom for each subject, two classrooms if they are
team teaching, or maybe only one if they are self-contained. This will allow teachers and
students to easily shift between face-to-face and virtual learning. Live sessions may
include a combination of students from multiple class periods.
b. Google Classroom - Teachers will create a Google Classroom for every class period.
This will allow teachers and students to easily shift between face-to-face and virtual
learning. Live sessions may include a combination of students from multiple class
periods.
3. Grades PreK-2 will create an “Announcement” for students and parents. Grades 3-12 will create
a “Topic” called Class Information that includes:
a. Class Schedule
b. Contact and Communication Information
c. Digital Citizenship Expectations
4. All classes will be organized by week using “Topics.” This makes it easy for students to locate
the relevant content. Example: Week of 8/24 - 8/28

5. The Week At A Glance document will be posted in the Topic/Announcement for that week, and
will include all the relevant information for the week.
a. K-1 Week at a Glance
b. Biology Week at a Glance
6. Include detailed instructions and use clear naming conventions when creating assignments so
parents and auxiliary staff can provide support to students when possible.
7. The Stream should be reserved for announcements only. Teachers will “hide notifications” in the
Classroom settings.
8. Every Seesaw/Google Classroom must have a co-teacher (campus buddy) as well as an
administrator assigned (team leads, appraisers, department chairs, specialists, etc) who can
support students and teachers in the event of an absence.
9. Every teacher will have a lesson plan ready to post in the event of an unexpected absence. (Share
this lesson with your co-teacher in case of an emergency).
10. Parent Contact within Seesaw and Google Classroom.
a. Seesaw - Teachers will connect with parents/guardians via email or text message in the
Seesaw platform. Parents will use the Family app for communication.
b. Google Classroom - Turn on Guardian Summaries in settings. Parents are invited to
receive updates via email. Parents will receive individual emails about their own student,
and will not be a member of the Google Classroom.

Google Meet Etiquette & Expectations

HARLANDALE ISD

Harlandale ISD Norms for Parents/Guardians and Students
Parents and students throughout HISD are now engaging in a virtual learning environment. It is
important that all students and parents/ guardians adhere to these Student Responsibilities in a virtual
learning environment, which include online behaviors for students and privacy guidelines for
parents/guardians. Adherence to these norms and guidelines will help to ensure a successful learning
experience.
Supporting Student Privacy- Guidelines for Parents/Guardians

● To protect student privacy, recording of any kind (video/photographs, audio), live
streaming, posting on social media or any other transmission of a virtual learning
session, in whole or in part, is not permitted.

● Sharing personal information about students or staff participating in a virtual learning
session is not permitted.
● To limit distraction, please mute your child's microphone before speaking with your child
during a virtual learning session.
● Virtual learning sessions are intended for students. We request that parents not actively
participate in these sessions or be in the camera’s view. That would include interacting
with the teacher or other students during the sessions. If you have questions, please
email your child's teacher.
● Parents can best support their children by helping them access technology and ensuring
that they have an environment conducive to virtual learning.
Parents are encouraged to contact their school's principal if they have general questions about
virtual learning.

Student Responsibilities in a Virtual Learning Environment
● Knowledge and Observation of Rules of Conduct - Students are expected to know and
observe virtual school rules and procedures which govern their conduct. All
assignments submitted in the digital academy are to be completed solely by the student.
Prohibited Uses of Technology include:
○ Using District technology resources for illegal purposes or any other activity
prohibited by District Policy.
○ Capture, transmit, or receive test information or any other information in a
manner constituting fraud, theft, cheating, or academic dishonesty.
○ Parent/Student Handbook
○ Manual Para Padres/Estudiantes
○ Code of Conduct
○ Código de Conducta
● Right to Learn and Participate - Students should cooperate with teachers, engage fully,
and help to create a safe and equitable learning environment for all students within the
virtual classroom. Remember, if you see something inappropriate, say something.
● Respect for Persons and Property - Students are expected to be respectful and courteous
to other students and teachers during virtual learning sessions.
● Inappropriate, offensive or threatening comments, misrepresentation of identity, and/or
disruptive behavior by any students during virtual learning sessions will not be tolerated.
● Attendance - Students must use their HISD email account to log into a virtual learning
session daily and on time.

● Privacy - Student login credentials must not be shared. Sharing of login information
violates students’ and teachers’ rights to confidentiality and can lead to unauthorized
participation and/or disruptive behaviors that negatively affect the learning environment.

Offenses in the virtual learning environment may result in a loss of technology access, which
would prevent the student from participating in virtual learning sessions. Students receiving this
consequence would have to report for on-campus learning.

Summer 2020
Virtual Teaching & Learning
Task Force

Overview:
During a time when students are being asked to learn in a way that is new to them, teachers are being
asked to teach in a way that they may have experienced but may never have facilitated, and parents are
being asked to support students in ways that may not be the norm, it became important to the members
of the HISD educational community to put together one document that attempts to address the what, the
why, the who and the how of online instruction. In other words, we came together as a district to
operationalize Virtual Teaching & Learning. This handbook is a product of our very own Harlandale
Family comprised of a diverse set of teachers, campus administrators, counselors, librarians, central
office staff, etc.

In discussing the challenges with various Virtual Teaching & Learning Task Force sub-committees,
common questions came to the surface. What are the crucial elements that students must learn in order
to be successful both today and in the years to come? How do teachers engage students in online
learning and how can they make sure that instruction is as tailored to the student as possible? How can
timely feedback be provided to students so that they can adjust and eventually demonstrate mastery of
the subject matter?

As noted above, this document combines the minds of hundreds of educational professionals who
came together in smaller groups (sub-committees) to tackle each of these high leverage/high influence
objectives on student learning through the lens of the student, the teacher, and the parent. It is our
intention that the guidance here sparks further conversations as we all continue to grow in this virtual
environment. These overarching objectives will be revisited and measured throughout the school year
within each campus to ensure that the key ingredients of teaching and learning are at the forefront of
instruction here in Harlandale ISD ~ Dedicated to Excellence in Education.
5 Overarching Objectives with High Influence/High Leverage to Student Learning
1. Identify Essential Learning for all Students
2. Engagement of ALL Students in a Virtual/Remote Learning Environment
3. Differentiated Learning & Meeting the Needs of ALL Students
4. Providing Meaningful Feedback using Technology
5. Assess Mastery in a Remote Learning Environment

(1)

Essential Learning for all Students

Priority Standards and Essential Learning Skills:
The critical work of teaching and learning starts in our teacher professional learning communities
(PLC). During PLCs, teachers ask themselves four essential questions.
1. What do we expect students to learn?
2. How do we know they are learning it?
3. How do we respond when they do not learn?

4. How do we respond when they have already learned?
This fall, all grade-level teacher professional learning communities (PLCs) will meet daily at the same
time. This will provide teachers with opportunities to meet in virtual cross-campus teams to identify
both the (1) content standards and (2) critical thinking skills that will be the focus of instruction.
We will call the non-negotiable subject specific standards Priority Standards. In a virtual environment,
these meetings will help ensure uniformity, and allow teachers to pool their resources and share best
practices.
In comparison to what we have experienced in the past, our contact time with students will be limited. In
addition, skills may take longer to develop. Therefore, we will have to be even more deliberate in
prioritizing which of the TEKS are essential for every student to master. In addition, we will also have to
teach the critical thinking and self-management skills that students usually learn from teachers modeling
it in class and individual real-time feedback. These Essential Learning Skills also need to be (1)
identified by teachers and (2) deliberately taught to students across all content areas and grade levels.

Determining Priority Standards:
The Texas Essential Knowledge and Skills (TEKS) are the key student learnings identified by the Texas
Education Agency (TEA) for every course and grade level. The TEKS are also the basis of the STAAR
tests given to students in grades 3-10. TEA designates certain TEKS as Readiness and others as
Supporting. In general, Readiness standards are considered more essential, and are tested more often,
than supporting standards. During virtual learning, teacher professional learning communities may need
to prioritize certain TEKS over others due to time constraints, the challenges of virtual learning, and the
need to provide additional support for struggling students. These discussions and the selection of priority
standards will be facilitated by HISD content coordinators during regularly scheduled PLC meetings.
The importance of selecting and focusing on priority standards is reflected in education research. For
example, Larry Ainsworth in Rigorous Curriculum Design writes, “Priority standards are a carefully
selected subset of the total list of the grade-specific and course-specific standards (TEKS) within each
content area that students must know and be able to do by the end of each school year in order to be
prepared to enter the next grade level or course” (2010).

Teachers collaboratively determine the standards that they guarantee ALL students will know and be
able to do at the end of the year. These standards form the basis of our common formative assessments.
Additional tutoring and support will be provided for students who haven’t mastered these standards,
while students who show mastery are offered opportunities to extend their understanding.
In order to measure growth towards mastery of the priority standards, all 2nd grade through 9th grade
HISD students will take the Renaissance Star test in reading and in math. This assessment will be given
at the beginning of the year (BOY), the middle of the year (MOY), and at the end of the year (EOY) to
help identify the individual priority standards that a particular student might need help with. Teachers
will be responsible for communicating this skills report to parents and monitor student progress to
ensure that students continue to progress during virtual learning.

Identifying Essential Learning Skills:
Essential Learning Skills are the critical thinking and organizing skills that impact all disciplines and
prepare students for success in life as productive members of the Harlandale Community. Just as with
Priority Standards, Essential Learning Skills should be identified and explicitly taught.
Sometimes seen as the “soft skills”, the essential learning skills discussed in this document are the skills
that came up time and time again during discussions with HISD educators. Teachers are strongly
encouraged to create lessons that teach specific Essential Learning Skills in the context of the TEKS and
design activities that provide opportunities for students to practice these skills. Students must actively
engage in instruction, thinking deeply and pushing themselves to learn from their mistakes and ask
questions. Perhaps most importantly, parents must provide a protected space for students to learn, help
solve logistic problems, and partner with teachers to ensure authentic learning.
During the emergency closing of campuses, at-home learning often focused on completing tasks and
showing up. This fall, our community can not afford to limit ourselves and our students in this way. We
all must commit ourselves to ensuring that students think deeply, reflect on their own learning, and share
responsibility for growing as problem solvers and critical thinkers.

Essential Learning Skills
There are numerous critical thinking, self management, and social skills that are key to success as adults.
It is just as important to explicitly teach these skills as core content. During our committee meetings, the
members identified five of these skills to serve as exemplars.
1.
2.
3.
4.
5.

Problem Solving
Collaboration
Communication
Adaptability
Reflection

Long term success for any child can only occur when teachers, parents, and the student understand the
role they each play in developing and supporting life-long learning.
1. Problem Solving
Problem Solving supports long-term success for a student by giving them a framework they can use to
find solutions to difficult or complex issues. It builds capacity in students across multiple disciplines by
defining a problem, determining the cause of the problem; identifying, prioritizing, and selecting
alternatives for a solution; and implementing a solution.
Teacher Expectations

Teachers must model several problem solving processes; provide opportunities to practice; allow
students to express their thoughts and thought process; use misconceptions as a way to grow a
student’s thought process. During Virtual Instruction, teachers can develop this skill by keeping
to routines; being vertically aligned; modeling different strategies to solve problems; allowing for
thinking time, partner talk, sharing time, and time for students to apply their learning.
Student Expectations
As a student, you must remember that it is okay to make a mistake because you will learn from it
and grow as a learner. This is why it is so important to put forth your best efforts at all times.
During Virtual Instruction, students are encouraged to take genuine risks and provide the answer
or solution that they truly believe is correct. It is often the case that a student will come up with a
unique solution to a question but hesitate to provide it out of fear.
Parent Expectations
Parents should support students through their problem solving by giving them support but not the
answer. During Virtual Instruction, parents can develop this skill at home by providing students a
designated learning area, eliminating outside distractions; supporting their child’s learning with a
growth mindset; holding high expectations; and following up and ensuring learning is taking
place. “Tell me about your day” can be a useful way to start a conversation.
2. Collaboration
Collaboration supports long-term success for a student by harnessing the power of responsibility.
Collaboration breeds accountability and a pathway to leadership. The student will become empowered
by providing guidance and communication to peers. Collaboration builds capacity in students across
multiple disciplines by opening communication to allow students to work together to accomplish new
and challenging learning tasks.
Teacher Expectations
Teachers must provide a safe learning atmosphere and set clear collaboration expectations such
as specific times, questions or sentence stems and rubrics to define expectations. During Virtual
Instruction, teachers can develop this skill in students by leading by example in their lesson
construction and by providing various virtual platforms for collaboration opportunities, such as
Padlet, Flipgrid, Google Classroom, Google Slides, etc. Work with the power of the
technology. It is designed to allow people to work in teams.
Student Expectations
The student must remember that when you collaborate with others, you take on a certain
amount of responsibility to meet the expectations of those group members. The student must
maintain a respectful and open-mind to other perspectives during collaboration. During Virtual
Instruction, students can only develop this skill when they are active in the online learning
process. This means being present in the lesson, and be thoughtful and reflective of their
responses during a collaborative activity.
Parent Expectations

Parents should practice collaboration and problem solving at home. Parents should establish
age-appropriate boundaries for collaboration at home, and allow their child to freely express
their opinions while being respectful to the opinions of others. During Virtual Instruction,
Parents can limit additional obstacles to learning beyond the course requirements. This includes
creating a space that is appropriate for learning in the home and providing a consistent internet
connection and active device, either on their own or through the district’s resources.
3. Communication
Communication supports long-term success for a student by providing adequate opportunities to
communicate effectively and appropriately in a variety of traditional and non-traditional forms. It builds
capacity in students across multiple disciplines by creating clear and concise expectations for effectively
sharing and receiving information from teachers, parents, students, etc... Once a student learns that an
email to a teacher or business partner is a different skill set than sending a text message to a friend, the
student is well on their way to becoming a better communicator.
Teacher Expectations
Teachers must set clear expectations/norms for students and parents, while building strong
working relationships with families. During Virtual Instruction, teachers can develop this skill
by communicating clearly and efficiently in daily class materials and maintaining a consistent
level of professionalism in their feedback to students, as well as provide different ways for
students to communicate to teachers through a variety of platforms (email, live lessons, posting
comments, etc..)
Student Expectations
The student must remember that teachers are always there to help, but students have to be able
to communicate their needs/feelings when they arise. Most teachers will go out of their way to
resolve a problem, once that problem has been brought to their attention. During Virtual
Instruction, students can only develop this skill when they participate in virtual learning by
communicating on all platforms that are being provided by the teacher/campus/district.
Parent Expectations
Parents should support the communication expectations established by the teacher. During
Virtual Instruction, Parents can develop this skill at home by modeling effective
communication
when using digital platforms. Instead of replying “OMW” to a text from your child, consider
responding “I am on my way” in order to reinforce the importance of the written word.
4. Adaptability
Adaptability supports long-term success for a student by teaching them how to adapt to different
situations; whether it would be in the classroom and real world. Teaching students adaptability means
providing them with conflict-resolution and problem-solving strategies to use in unknown situations
where anxiety can often take control of our logical reasoning. Adaptability builds capacity in students
across multiple disciplines by helping them to approach new challenges with a growth mindset. If doing

the same thing you have always done is leading to the same results you always get, how can the student
adapt to new information and grow?
Teacher Expectations
Teachers must create a safe environment that fosters the ability to adapt and overcome the
varied situations. During Virtual Instruction, teachers can develop this skill by modeling for
students and allowing the students to practice this skill under teacher supervision.
Student Expectations
The student must remember that you cannot control what happens to you in your life. However,
you can control how you react and adapt to what happens to you. During Virtual Instruction,
students can only develop this skill when they continue to observe and actively engage real
world situations.
Parent Expectations
Parents should remember that situations are ever changing and this skill is essential for their
student’s success and encourage the students to practice it at home. During Virtual Instruction,
Parents can encourage students to communicate with their teacher when encountering an
obstacle to learning.
5. Reflection
Reflection supports long-term success for a student by teaching students to delve into their
understanding to make connections and clarify misconceptions. Reflection allows time for taking new
understanding and placing it into the student’s larger schema. Reflection builds capacity in students
across multiple disciplines by allowing them to make connections in a variety or course subjects.
Reflection is supported in instruction with the following practices: Modeling, Scaffolded Instruction,
Student-Centered Activities, Open-Ended and Collaborative Activities.
Teacher Expectations
Teachers must always develop lesson models that ask students to reflect on their understanding.
Teachers must also be comfortable with not knowing and being able to communicate their lack
of understanding without any negativity attached to it. During Virtual Instruction, teachers can
develop this skill by allowing the appropriate time for reflection and having specific questions
to guide students with their reflections.
Student Expectations
The student must remember that true learning is ongoing, and in order for them to have a
complete understanding of any concept, they must reflect on their learning and use these
reflections as checkpoints for further growth. During Virtual Instruction, students can only
develop this skill when they make connections with information already in their schema, correct
any misunderstandings ,and communicate their reflections with others.
Parent Expectations

Parents should model their own reflection process in day to day interactions. It could be as
simple as the daily routine and what worked and didn’t work to make it a successful day. But,
more importantly, parents need to explain the changes they will make based on their reflections.
During Virtual Instruction, parents can develop this skill at home by reinforcing teacher
expectations, as well as allowing students time to think things through and to talk out their
understanding with parents.

(2) ENGAGEMENT of all Students
Research tells us that there are three types of student engagement in the classroom which are (1)
behavioral engagement, (2) cognitive engagement, and (2) emotional engagement. The content below
outlines some of the expectations for teachers, students, and parents in order to guarantee that students
are “doing their part” and genuinely engaging in the subject matter.
Defining Two Forms of Online Instruction:
During the time that students are learning online, they will experience two different types of instruction.
Synchronous instruction is when the student is learning “live” from the teacher at a set time of the day.
This type of learning allows for discussions to take place between students as well as between the
teacher and the students. Students can ask questions and get immediate feedback. It is as close to the
traditional classroom setting as possible. Asynchronous instruction is when a student engages in a
lesson that has been posted or watches a video that was previously recorded. This form of learning does
not allow students to get immediate feedback from the teacher but does allow the student to learn at their
own pace.

1. Behavioral Engagement
Behavioral engagement includes the students’ effort, persistence, participation, and compliance with
school structures. In an online environment, it means showing up to synchronous instruction on time,
having the materials needed for that lesson, observing the rules of the virtual classroom, and asking
questions that advance their personal learning. Whether a student is engaged in synchronous or
asynchronous instruction, they must be engaged with the material and not simply “watching a video”.
Teacher Expectations
● Set and model clear expectations and norms for student engagement and
teacher/student/parent communication.
● Use a Digital Platform (example: Google classroom, SeeSaw) consistently to post
assignments and communicate with students/parents. If students have to hunt through
emails to find an assignment, they will likely disengage with the task or simply forget
that it was there.
● Adhere to “broadcast times” for synchronous instruction and hold students accountable
for their actions within the room. Teachers are to provide the opportunity for students to
attend the live broadcast but a student has to comply with the rules and norms of that
classroom.
● Engage in communication with students regularly during the lesson. A “sit and get”
model may lead to students finding ways to interact with each other instead of the
lesson.
● Build authentic relationships with students and parents through authentic conversation
and question answering. Teachers may consider an “all about me” project for students
in order to find connections.
Student Expectations
● Follow the norms and expectations set by the teacher.
● Engage regularly and appropriately in virtual learning discussions and discourse.
● Communicate appropriately with your teacher about your misunderstandings and ask
questions that you think will help you clear up those misunderstandings. If you are
feeling frustrated with the subject matter, you are less likely to engage in the lesson.
Parent Expectations
● Encourage students to participate in daily lessons. Every student in HISD is offered
synchronous instruction opportunities Monday through Friday. Fridays in grades 6-12
may look more like tutoring sessions but teachers will be online and available per their
posted schedule.
● Support a working space for students to complete assignments and attend their classes.
● Keep household routines consistent to ensure students are well rested for virtual
learning. School is in session and if playing video games until 3am wasn’t allowed
when instruction was in person and on campus, it shouldn’t be allowed when the
instruction is in person but online.
2. Cognitive Engagement

Just because students appear to be working on the material does not mean they are learning. Cognitive
engagement goes beyond showing up and answering questions with Yes or No and/or rote responses.
A student must have the willingness to attempt the material in order to master the content. This type of
engagement can be influenced by the will of the student as well as how the lesson is presented by the
teacher.
Teacher Expectations
● Use a Digital Platform to virtually meet with students and teach lessons to facilitate
learning and scaffolded support if needed. Challenge students at their level of
understanding.
● Incorporate engaging lessons and resources. Campuses/teachers may use additional
resources to engage students during online learning. There are so many opportunities
for students to learn and an online environment can open doors that were difficult to
open in a traditional setting.
● Engage students with a variety of instructional strategies. Be creative and in the 21st
century by playing music, using age appropriate memes or GIFs, perhaps even play
interactive games.
● Use a variety of online tools. Padlet, Edpuzzle, Quizlet, Quizizz, Google Slides, Google
Sites, Flipgrid, Nearpod, Peardeck, Jamboard, Kahoot!, Socrative/Formative,
Mathematics Virtual Manipulatives are just a few of the online tools available. The
newness of a tool wears off so pay attention to how the tools are being used.
Student Expectations
● Engage in different types of learning modalities to demonstrate understanding of
concept. You may be asked to create models, do powerpoints, produce videos. You
may not feel comfortable in different forms of expression but be willing to try.
● Keep the lines of communication open with teachers about the content. If you are
falling behind, let your teacher know. If you want to explore a topic more in depth, ask
your teacher for guidance in next steps.
Parent Expectations
● Engage in communication with teachers throughout virtual learning. Sometimes parents
are seeing their child struggle with material and sometimes they are seeing their child
become bored because it’s “too easy”. Share observations with teachers, they will
appreciate the feedback.
3. Emotional Engagement
We know that when a student is upset, educational engagement isn’t likely to happen. For this
document, Emotional engagement will focus on the emotions students connect to their relationships with
teachers, peers, and school. In an online classroom, the bonding that normally takes place between
teachers and students may be missing unless both sides make an effort to make the connections that are
so important to the process.
Teacher Expectations
● Create a positive and encouraging learning environment. The students usually know
each other but they may not know you. Creating a safe learning environment and
encouraging risk with their responses can help build the trust in teachers that students

need.
● Provide students with concrete strategies for seeking help. This includes content as well
as providing contact information of those who can help with emotional needs.
● Encourage reflection and goal-setting. Students need to know that you want them to
become the best version of themselves and are willing to assist them on that path.
Student Expectations
● Establish a Growth Mindset. You may not understand the material in that moment but
believe that the teacher and your classmates want you to be successful. You may not
understand it yet, but keep at it and you will.
Parent Expectations
● Promote a Growth Mindset and positive learning environment. There will be topics that
your student may not immediately understand. That’s ok. Helping them to see that the
struggle is part of the growth process will keep them from getting discouraged.
● Statements like “well I was never good in that subject” can send the wrong message.
Instead “you know, I never really got that either but let’s see if we can figure it out” will
send the message that we are all learners.

(3) Differentiated Learning &
Meeting the Needs of ALL Students
Differentiation is adapting the content, process, products or learning environment in response to student
needs so each student can learn effectively.
In Harlandale ISD we differentiate because all of our students have unique needs and learning styles.
We provide equal access to a positive, engaging learning environment to ensure equity and growth for
all learners.
We recognize that each student:
● has individual differences and learning styles (i.e. learning modalities)
● is faced with many diverse learning environments
● has the right to learn and equal access to the curriculum
DIFFERENTIATION:
To ensure equitable access to all students differentiation will be provided to any student in need
through the use of prescriptive accommodations and modifications. Needs will be measured and
determined through on-going assessments and checks for understanding.
Accommodations - an ongoing tool or strategy that is individualized and specifically designed for a
student to meet needs for success and established on grade-level learning objectives derived from the
Texas Essential Knowledge and Skills (TEKS).

Modifications - an individualized change in expectations by lowering or raising rigor by changing
content outside range of on grade-level learning objectives derived from the Texas Essential
Knowledge and Skills (TEKS).
Expectations for successful differentiation
Teacher Expectations
● Teachers will respond to various student needs, provide choice to ensure instruction
meets the students’ individual learning levels and needs.
○ Teachers will offer a variety of purposeful and intentional options based on
scaffolded (below, on-level, or enhanced) grade level skills (TEKS) with clear
communication of instructions and requirements (rubrics/guidelines/checklists).
● Teachers will utilize pre-assessments to determine baseline levels based on data and
utilize various interest and learning style surveys.
● Teachers will maintain records and document support provided for students that are
shared with parents/students in a timely manner in order to best support the learning
trajectory and goals of the student.
Student Expectations
● Students will demonstrate and communicate their learning by successfully submitting
activities, assignments, and tests based on their needs and interests while meeting
learning requirements for growth.
● Students will ask for assistance when/and if needed.
Parent Expectations
● Parents will advocate and communicate individual student needs and challenges (both
socially, emotionally, and academically), by reaching out to teachers and campus staff
when more support is needed.
● Parents will collaborate with the teacher and child to help ensure that tools and/or
materials are accessible to provide a successful environment.
○ This included acknowledging that differentiation can include the child needing
to vary their learning environment allowing for flexibility in selected work-place
(floor, bed, outside) as long as the student is productive.
Differentiation involves making modifications to or providing accommodations for:
● the methods that students use to access CONTENT.
● the PROCESS students use to practice with essential skills.
● the PRODUCTS that students can create to demonstrate mastery of essential skills.
● the way the class works or feels in the student’s ENVIRONMENT.

DIFFERENTIATING for CONTENT

What is it?
What it looks like:

What the student needs to learn or how a student will get access to the information.
Differentiating content based on student readiness.
●
●
●
●
●
●
●
●

How the students access information and know how to use tools
Evaluating tools for effectiveness
What the student needs (tools) in order to learn
Knowing the purpose of the task input (content)/eye on the prize
Knowing the goal and steps to accomplish
Manipulatives (math); reading 4th (providing 2nd reading level)
Accommodations
Goal/Mastery/Growth

Virtual
Differentiating CONTENT
through Accommodations

● Reteach through
different tech platform
(Zoom, phone call,
texting)
● Reading materials at
varied reading levels
● Choice boards
● Big Incentive/Contract
● Videos for directions and
further explanation
● Positive frequent
feedback
● Routines and procedures
● Spelling and Vocabulary
Lists/Anchor Charts
● Study Aides

Virtual
Differentiating CONTENT
through Modifications

● Change content
expectation
● Provide text at student’s
reading/ability and
interest levels
● Tiered
Instruction/Activities
● Simplified vocabulary
● Variety of grouping

In-Person
● Reading materials at
varied reading levels
● Flexible seating
● Choice boards
● Spelling and Vocabulary
Lists
● Videos
● Recorded Text
● Re-teach
● Personalized teacher
made videos
● Supplemental guided
notes
● Immediate feedback
● Routines

In-Person
● Change content
expectation
● Provide text at student’s
reading/ability and
interest levels
● Tiered
Instruction/Activities
● Simplified vocabulary
● Variety of grouping

DIFFERENTIATING for PROCESS
What is it?

Allowing the student to receive and master content using various methods.

What it looks like:

●
●
●
●
●
●

Tiered activities with various levels
Providing interest centers
Developing personal agendas
Offering manipulatives/hands on support
Interactive resources to engage students in learning
Varying the length of time

Virtual
Differentiating PROCESS
through Accommodations

●
●
●
●
●
●
●

White board
Virtual manipulatives
Graphic organizers
Google slides
Pre-recordings/videos
Interactive resources
Phone calls, texts, live
video conferences

In-Person
●
●
●
●

Use a graphic organizer
Manipulatives
Visual aids
Choose something you
are interested in
● Grouping (peer pair
share, small group, etc.)

Virtual
Differentiating PROCESS
through Modifications

● Student choice of
Resource for support
● Student response
● Settings
● Scheduling
● Materials
● Instruction

In-Person
●
●
●
●
●
●
●

Level of thinking
Based on student need
Student response
Settings
Scheduling
Materials
Instruction

DIFFERENTIATING for PRODUCTS

What is it?

What it looks like:

How a student uses various forms to demonstrate, apply, or extend what they have
learned through activities, assignments, or tests. Differentiating Products means
assessing concepts/skills for each student based on their individualized needs by
offering a variety of ways to demonstrate knowledge.
● Based on student’s needs
● Flexibility in activities/assignments/tests while maintaining rigor
● Offering student choice

Differentiating PRODUCTS
through Accommodations

Virtual

In-Person

Give students a choice in
products such as a choice board
● Ex: Create a comic,

Give students a choice in
products such as a choice board

song, brochure,
webpage, video, audio,
map, drawing, puppet
show based on grade
level skill
● Work in a group or
individually
● Choice to redo/resubmit
through different tech
platform (Zoom,
ClassDojo, text, phone)

Differentiating PRODUCTS
through Modifications

● Ex:Create a comic, song,
brochure, webpage,
video, audio, map,
drawing, puppet show
based on grade level
skill
● Work in a group or
individually
● Choice to redo/resubmit
● Extra Time

Virtual

In-Person

Ex: Simplifying/maintaining at
level/elevating product
expectations based on individual
student needs or goals or efforts
to provide equity.
● Simplifying: showing a
strategy on an
assignment based on
approaching grade level
skills
● At level: showing 2
strategies on an
assignment at grade
level
● Enhancing difficulty:
showing 2 strategies and
making a real world
connection

Ex: Simplifying/maintaining at
level/elevating product
expectations based on individual
student needs or goals or efforts
to provide equity.
● Simplifying: showing a
strategy on an
assignment based on
approaching grade level
skills
● At level: showing 2
strategies on an
assignment at grade
level
● Enhancing difficulty:
showing 2 strategies and
making a real world
connection

DIFFERENTIATING for LEARNING ENVIRONMENT

What is it?

What it looks like:

Differentiating for the learning environment means the learning space works and feels
supportive of students academically and emotionally.

● Provide materials that reflect a variety of cultures and home setting

● Students work at their own pace in various setting where it is quiet without any
distractions
● Routines-schedules
● Set clear guidelines and procedures
● Set platform that will be used
● Flexible sessions
● Google tools they will be utilizing-slide decks, google docs, checklists.

Virtual
Differentiating
ENVIRONMENT
through Accommodations

●
●
●
●

Live learning
Pre-recorded sessions
Flexible schedule
Breakout sessions/small
group
● Flexible seating

Virtual
Differentiating
ENVIRONMENT
through Modifications

● Provide headphones
(noise cancelling)
● Different tools (Google
Slide/Powerpoint,
Google Docs)
● Audio volume

In-Person
● Flexible seating
● Group or individual
work
● Routines and procedures
● Work area
● Utilize student’s
home/culture
● Set clear guidelines

In-Person
● Provide quiet area
without disruptions
● Furniture layout
● Modify lighting
● Room temperature
● Cues to avoid
interruptions

RESOURCES:
Google Classroom
SeeSaw (K-2)
Virtual timers
Google Meet
Class Dojo
Screencastify
Google Jamboard
Whiteboard
Checklists
Flipgrid
G Suite (Docs, Sheets, Forms)
Choice Boards

Pebblego.com
Newsela
Reading A-Z
Rewordify
Imagine Learning
Room Recess
Remind101
Toytheater.com
Quizlets: https://quizlet.com/
Google Forms
Nearpod/Peardeck
Kahoot
Seesaw
Zoom

Nearpod
Quizlet
Google Keep
Prodigy
BrainPOP
Epic
Natural Readers
Edpuzzle
YouTube
Scholastic
Teacher Tube
Flipgrid
Padlet

Learning Styles Surveys:
http://www.educationplanner.org/students/self-assessments/learning-styles-quiz.shtml
https://www.thestudygurus.com/quiz/quiz.php?quiz=learning-styles

(4) Providing Meaningful Feedback for all Students
Objective for Giving Feedback:
● Providing feedback to students is extremely important to enhance learning. In this remote
setting, feedback needs to be seen as motivating to hook our students, informative to guide
improvement, and frequent.

● Feedback should be:
○ Specific
○ Immediate
○ Purposeful
○ Clear to know how to progress

What this Looks Like:
Throughout the learning process, feedback is important as it provides guidelines and direction to the
student. Feedback must encourage both participation and growth towards mastery. Here are three key
examples of effective feedback:
Bite-Sized
Feedback can be given in smaller increments to focus on one element at a time. It can highlight and
embed the areas of improvement. Bite-sized feedback becomes meaningful to a student when it is an
on-going conversation to improve the next assignment.
Reflective
Feedback should be inviting to students to explore and gain knowledge of specific areas of strengths, as
well as, opportunities to grow. An on-going conversation should occur that promotes reflection for the
student and enhancing the thinking.
Actionable & Objective
Feedback is meaningful when it is done throughout an assignment and does not just have to occur at the
end of a finished product. The feedback provides the student with the opportunity to improve.
Acknowledgement of student success and efforts is also important when giving feedback.

Types of Feedback
Bite Sized
-Identify misconceptions
-Focus on one element
-Highlight the success and embed
the area to improve
-On-going conversation to
improving next assignment
Reflective
-Provide concrete modeling,
examples, expectations
-Invites students to explore
-Specifics to strengths and
mentions area of growth
-Promote reflective questioning to
enhance student thinking

Feedback Stems for Teachers
●
●
●
●
●
●
●
●
●

I really like how you…
See the highlighted portion…
I like that idea because…
...what are your thoughts?
Can you tell me more?
How can you improve next time?
Tell me what you didn’t understand in the question.
I can see your hard work in...
I’m proud of your effort in...

●
●
●
●
●
●
●
●

Walk me through your steps.
For example…
Take a second look at what you did.
Explain the highlighted portion.
How did you reach your answer?
Can you elaborate on…
How did you figure this out?
What was your process in trying to solve this problem/answer
this question?
What was your experience?
Here are some resources that you can use…
Which of these things were you really successful with today?
How can you use what you’ve learned on your next
assignment?

●
●
●
●

Actionable & Objective
-Reinforce with feedback
-Provide examples in order to
improve outcome
-On-going feedback
-Provides opportunity to improve

●
●
●
●
●
●

Research...and resubmit
Look at...make corrections and resubmit
How can you improve…
How did your thought process change?
What new things did you learn?
After looking at your final submission, what are your thoughts
now?
● Here are some resources that you can use…
● Would you like to collaborate together on this?
● I can see your improvement in....

-Celebrate success/efforts
Expectations for successful feedback in a virtual classroom

Teacher Expectations
●
●
●
●
●
●
●
●
●
●

Focus on 1 element of the assignment
Give specific/individualized feedback
Allow for growth
Point out the success first
Allow for conversation using the commenting feature of the platform
Allow for multiple representations when students are submitting assignments
Provide feedback in multiple forms ( videos, slides, docs, etc.)
Encourage students to investigate
Follow up with their feedback
Reward the improvement with praise

Student Expectations
● Positive Mindset
● Feel Comfortable/Safe Environment
○ Ask for Extra Time
○ Share Special Circumstances/Schedules
○ Build Relationships
○ Know that there are resources available (counselor, social worker, food services,
etc.)
● Ask Clarifying Questions
● Share Work / Publishing
● Be Open-minded to Improve Work
● Welcoming Feed-Back from Peers
● Take Personal Responsibility for Learning
● Utilize Additional Resources for Help from Parents, Siblings, and Classmates
Parent Expectations
●
●
●
●
●

Focus on positive qualities or skills your child has displayed
Make sure your child feels respected before moving on to areas of improvement
Individualized and specific input to student’s work
Identify areas of improvement for progress monitoring
Create a roadmap for growth

●
●
●
●
●
●

Maintain open dialogue and encourage child to make adjustments
Take time to listen to your child’s point of view.
Be patient with student’s growth
Monitor improvement and reinforce positive feedback
Contact the child's teacher for advice if progress is not being made
Celebrate your child’s progress daily

(5) Assess Mastery in a Remote Learning Environment
What this Looks Like: (The overarching vision for assessment during Virtual Teaching &
Learning)
First and foremost, it must be clear that assessments, in all contexts (in person and virtual), measure
student mastery of the standards. Therefore, assessments and by extension grades should measure a
student’s level of mastery and not directly reflect their behavior, attendance, or participation. TEA has
made it clear that grading during remote learning must mirror the expectations held during in person
instruction. Thus, students who don’t show mastery will still earn the consequences of that.
That being said, student learning gaps are larger, time is shorter, and our ability to access student
thinking is more limited. During this time of disruption, change, and remote instruction, it is imperative
that we make adjustments to the “how” of our assessments.
So, what constitutes an assessment? Tests, quizzes, video responses, group projects, ePortfolios, etc are
examples of assessment, but so are every answer, post, comment, worked example, question, and any
other form of response made by a student. Each time a student puts their thoughts out there, teachers can
gain insight into their thinking and can assess their progress towards mastery. However, we must also be
clear that, although many things can be considered assessments, this does not mean that all of
these opportunities need to be converted into grades, and you can still gain important information on
student thinking without assigning a grade to an assessment.

Types of Assessments & Best Practices When Assessing

Diagnostic (Pre-assessment)
● Why is pre-assessing important in the virtual classroom?
○ Pre-assessments provide teachers the basis for monitoring students’ progress and for
measuring growth. (Create baseline)
○ Pre-assessments identify gaps, strengths, and guide the teacher towards what content can
be skipped and what content needs to be reinforced, saving time and closing student
learning gaps in the long run.
● When is it appropriate to pre-assess in the virtual classroom?
○ Needs to be given and analyzed before announcing the subsequent learning events. For
example, A teacher might schedule a pre-assessment near the end of the week in order to
plan adjustments to instruction before announcing /
posting the next week’s assignments.
○ Pre-assessments can be given to assess what students may know and be able to do before
instruction begins for each unit or major concept.
● How would virtual pre-assessment differ from a pre-assessment in the classroom?
○ Main focus is on essential standards, which may also reduce its length.
○ Students can draw their answers/responses (particularly in primary grades, where writing
is not yet an independent strength), and submit them in picture / video form.
● How can a pre-assessment be delivered/administered in a virtual setting?
○ Paper-pencil tests can be replaced by programs such as: Google Forms, Quizizz, or
Eduphoria Online Tests.
○ KWL charts, graphic organizers, exploratory explanations, and other initial brainstorming
activities could be replaced by Online bulletin boards such as Padlet or Flipgrid. In these
programs, students would post statements, questions, videos, pictures, etc in response to
teacher prompts in order to show their initial thinking and questions.
○ Universal Screeners and Adaptive Learning Components for Math and English to assess
foundational gaps in skills that may prevent success in on-grade level learning material.
Therefore, this universal screener will assess skills outside of the assessed grade-level
curriculum to provide essential information/data for teachers to guide interventions.
(Please contact your admin and content coordinator for specifics.)

Formative Assessment (more frequent/covers less content)
● Why is formatively assessing important in the virtual classroom?
○ In a time where our access to student thinking is so limited, purposefully planning and
using formative assessments is vital in our efforts to guide students towards mastery.
○ To be clear, formative assessment isn’t just a quiz or an assignment. It's a process. It's the
process by which teachers make student thinking visible, provide feedback to move
them towards mastery, and then repeat the process until content is mastered.
○ It is also essential in evaluating the need for and effectiveness of accommodations /
support. (Tutoring, RtI, SPED, 504, CIS)
● When is it appropriate to formatively assess in the virtual classroom?
○ The short answer to this question is: “Always and Frequently”
○ A formative assessment is a process and requires pre-planning. Any time a student
responds, an opportunity is provided to provide immediate feedback in order to move
towards student mastery.
● How would virtual formative assessments differ from formative assessments in the classroom?
○ Because portions of remote instruction will be asynchronous, feedback will also likely be
asynchronous. Teachers will need to purposefully guide students to engage with and act
on this feedback.
■ For example, a math teacher may assign 5 problems for practice, then provide
feedback on accuracy, misconceptions, etc when completed. Then require
students to apply that same feedback to an incorrectly worked problem and
determine if that feedback still applies.
○ Formative assessments will need to be shorter and more focused as well.
■ There will be times where they can’t be shorter, but at the very least you have to
make sure you are hyper focused on the standards / concepts / skills that matter
most.
○ As with normal classroom instruction feedback will need to be provided in a timely
manner and comprehensible (student friendly).
● How can a formative assessment be delivered/administered in a virtual setting?
○ There are an overwhelming number of tools out there that can be used to collect student
answers and engage with the formative assessment process. However, it is important that
teachers collaborate with their grade / campus level peers to limit the number of different
programs parents / students are using.
■ In the Spring we heard from many frustrated parents / students who were
overwhelmed and confused about which app / website / etc they were supposed to
use for what.
■ Teachers, there is a short list of a few recommended programs at the end of this
section. Please check with your content coordinator, principal, campus team for
other options.
■ Parents please check with your teachers as to which programs will be used.

SUMMATIVE ASSESSMENT: ASSESSMENT OF LEARNING (LESS FREQUENT, COVERS
MORE CONTENT)
● Why are summative assessments important in the virtual classroom?
○ It is important for teachers to use summative assessments to:
■ determine which concepts were mastered and which need to be retaught and/or
spiraled (incorporated) throughout the upcoming unit of study
■ identify patterns of student misconceptions
■ generate data used to form small groups for interventions and enrichment on a
subset of essential skills.
● How would virtual summative assessments differ from summative assessments in the classroom?
○ (Teachers should check with their content coordinators for specific advice on length and
topics for summative assessments.)
○ Project / performance based assessments - In this kind of assessment students produce a
product that shows how well they’ve mastered a skill or concept. In a remote learning
environment it will be important that teachers:
■ Realize these don’t have to be big. You can craft a small one that focuses on a
single skill or concept and students can complete it in a day or two.
● For example, a 6th grade science teacher may evaluate students'
knowledge of the solar system by having students explain why an object in
their house is a good representation. (My freezer is a good representation
of Neptune. They’re both the coldest and the door opens to the side just
like Neptune rotates on its side.)
■ Carefully develop rubrics that reflect mastery of the content and skills, not visual
appeal and other aspects unrelated to mastery. (Check with your content
coordinator for advice on rubrics if you’re unsure about yours.)
■ Clearly communicate the rubric with parents / students, as well as provide an
example of an exemplary product, when possible.
■ Plan checkpoints to give students feedback on their progress for longer
assessments.
■ Ensure that required accommodations can be provided.
■ The small projects or pieces of a larger one may work as formative assessments.
They give you a pretty clear picture of students’ thinking, and provide
opportunities for focused feedback.
● How can a summative assessment be delivered/administered in a virtual setting?
There are a wide variety of online programs and platforms that can be used to administer
summative assessments.
○ Eduphoria - This is our main program for data analysis and assessment data collection.
This platform will be used to administer and collect data for district common
assessments, benchmarks, and the like. Teachers may also choose to use this for campus
or classroom level assessments due to its built in features to include the necessary
accommodations.
○ Google Forms - We subscribe to Google Suite and google forms has been a great way
for teachers to provide quick classroom level assessments.

■ It does not have many options to provide accommodations.
○ Slides, Docs, SeeSaw, Flip Grid, Padlet, etc. - There are a lot of programs out there that
can be used to collect open ended / project type of summative assessments.
■ Teachers should consider the type of response they want to collect and then which
program will allow students to most easily produce and share that product.
(Generally, it is advised to just stick to one or two extra programs to avoid student
/ parent overload.)
QUESTIONS & PROMPTS: FOR ALL ASSESSMENTS.
● In all assessments, questions & prompts are the teachers main tool for guiding student thinking,
piquing curiosity, and gaining a window into a student's understanding.
● As with in person instruction, it is important for teachers to carefully craft questions in order to
get the clearest picture of student thinking and check for misconceptions.
● Teachers should plan key questions with their team or at least have another teacher read their
questions to make sure they assess student thinking like you think they do.
■ For example, many instructional resources come with paired readings &
questions. Typically, these questions & text read something like:
● Q: “What was the most important discovery of ….?”
● T: “The most important discovery of … was…”.
● A student neither needs to read the whole next nor do they need to
understand it to answer the question. They just need to identify the
matching sentence and copy the extra words. This doesn’t demonstrate the
depth of student learning that questioning can possibly solicit.
● How would virtual teachers questioning differ from teacher questioning in the classroom?
○ More often than not, teachers will be posting questions / including them in virtual
assignments rather than verbally saying them in class.
■ This means that questions will need to be planned out more thoroughly in
advance.
○ During synchronous instruction a teacher could have paddles that students use to “show”
their answers and then expand in discussion.
Expectations for successful assessing in a virtual classroom
Teacher Expectations
● It is recommended that teachers give students at least one full calendar day to complete
any formal assessments. (Some special classes or circumstances require shorter
windows.)
● Communicate to students and parents ahead of time when assessments will be given.
● Clearly communicate to students and parents which platforms / formats assessments will
take place on, and ensure that students have practice with using it prior to formal
assessments.
● For students with accommodations, this may also include communicating to parents /
students how those accommodations will be met

Student Expectations
● Complete your assessments independently. We use this information to help you grow as
a learner and provide support towards your future success.
● Students will need to review weekly assignments/assessments provided by the teacher,
and complete them in a timely manner, as specified by the teacher.
● It is important that you check Google Classroom / other forms of communication from
your teacher daily for updates to ensure you remain on track and up to date.
Parent Expectations
● Tests will be taken online throughout virtual learning. We highly encourage parents to
find and designate a quiet space for students to take these assessments.
● Your child may also be asked to create or produce a product to show their
understanding.
● Please be on the lookout for a calendar of assignments or other such notification of what
assessments need to be completed and by when.
● Review Parent Portal, Google Classroom, or digital communication platforms
designated by your child’s teacher such as Class Dojo to stay up to date
● Children may also need your help to take a picture of their product, record themselves,
or some other format, and then need your help to upload to one of our district platforms.
● There will be times when you as a parent are tempted to help a student, or where the
student is tempted to get answers from somewhere other than their own learning. Please
help us in encouraging students to complete assessments independently. It is essential
that we have a clear picture of what your child knows so that we can help them be as
successful as possible throughout their educational journey.

FORMAL ASSESSMENT TOOLS FOR BOTH ENVIRONMENTS
Platform

Information

Eduphoria

A comprehensive district tool that supports but not limited to lesson planning
and student progress. Can be used for test construction, administering test
assessments & analyzing student progress so that instructional decisions can
be made.

Google Forms

A digital tool that allows the teacher to create a personalized assessment and
collect student data. The personalized assessments formats could be but not
limited to open ended questions, multiple choice, and/or fill in the blank.

Quizizz

A digital tool that allows the teacher to create an interactive quiz or pick an
existing quiz from a library that students are able to complete at their own
pace.

Seesaw

A digital platform that promotes student engagement. Students are able
to create, reflect, share (photos, videos, drawings, text, etc) and
collaborate.(may also be used in a formative way)

Adopted Instructional
Material Platforms
(Pearson, McGraw
Hill, HMH)

Adopted instructional materials come with digital platform assessments that
could be used independently or be embedded in Google Classroom.

TEKS Resource
System

A curriculum management system that includes an assessment
generator that allows the teacher the ability to create assessments from
a bank of questions that are aligned to the TEKS.

Renaissance STAR
(Math & ELA only)

A universal screener that provides insight into a student’s math and reading skill
ability.

INFORMAL ASSESSMENT TOOLS FOR BOTH ENVIRONMENTS
Platform

Information

Padlet

An application that allows the creation of an online bulletin board that the teacher
can use to display information for any topic. A teacher can add images, links, videos,
columns for sorting or refining organization.

Flipgrid

Grids are a meeting place for classrooms to discuss any topic. Learners respond to
each other by creating short videos that pertain to a given topic.

Pear Deck

An online application that allows the teacher to create interactive slides.

Lead4ward Virtual
Playlist

Engaging instructional strategies that can be used in a virtual environment that
promote maximum student engagement.

Contents:
English Learners (ELs) & Dual Language
Special Education Services
Dyslexia
Response to Intervention (RtI)
Gifted & Talented
Pre-Kindergarten Virtual Teaching & Learning Guidance
Parent Support for Virtual Teaching & Learning

Harlandale ISD
English Learner & Dual Language Addendum

In Harlandale ISD, we provide equal access to a positive, engaging learning environment to ensure
equitable educational opportunities and growth for all learners. The purpose of this Addendum is to
share how important and unique aspects of English Learner (EL) teaching practices align with and
should be used in conjunction with the HISD Framework for Teaching Handbook.
We aim to:
- Provide a holistic innovative addendum for grades K-12 to strengthen biliteracy, bilingualism,
and biculturalism in our emergent bilingual environment.
- Guide students, parents, and teachers about the expectations of virtual learning.
- Encourage daily oral language practice opportunities
- Provide available bilingual resources and support for our parents.
Although we understand the importance of the Dual Language Framework, we understand flexibility
will be needed during this unique learning environment.
Key Terms in the Education of English Learners
Academic Language

language ability needed to participate in school. This is also called
cognitive/academic language proficiency (CALP).

Basic interpersonal
communication skills
(BICS)

refers to the ability to speak basic English. It’s sometimes called “survival
English” or “playground English.”

Bilingual education

is a program that provides instruction in both two languages Spanish and in
English.

Biliteracy

means being able to speak and understand written material in both English
and another language.

Dual language program/
Dual immersion

Program that teach students in two languages and whose goals are
bilingualism and biliteracy

English language (EL)

A student who is in the process of acquiring English and has another
language as the primary language.

English as a second
language (ESL)

English acquisition program that serves students identified as English
learners through English instruction

Language proficiency

A measurement of how well an individual has mastered a language.

Identification of English Learners:
Within four calendar weeks of initial enrollment in a Texas public school the district must do the
following:
● Testing: Administer the identification assessment (pre-LAS or LAS Links) if the student’s home
language survey indicates a language other than English.
● Placement: Convene as anLanguage Proficiency Assessment Committee (LPAC) to determine
English learner classification and recommend the appropriate program placement.

ESL Program:
Teacher Expectations:
● Promote high levels of language acquisition and proficiency in both languages (English and
Spanish)
○ Engaging students in both social and academic language opportunities.
○ Embed scaffolds/linguistic accommodations to encourage language production.
○ Use synchronous opportunities to model and engage students in practicing and
developing their language proficiency skills (listening, speaking, reading, writing)
○ Allow students to use all their language resources (both English and Spanish)
○ Use Asynchronous opportunities to front load vocabulary and concepts.
○ Provide opportunities for students to process content in either language to the extent
possible.
Dual Language Program:
High quality instruction in both languages is provided in a way that is aligned with the HISD Dual
Language Framework model.
Teacher Expectations:
● Promote high levels of language acquisition and proficiency in both languages (English and
Spanish)
○ Engaging students in both social and academic language opportunities.
○ Use the language of instruction with scaffolds/linguistic accommodations to encourage
language production.
○ Allow students to use all their language resources (both English and Spanish)
○ Use synchronous opportunities to model and engage students in practicing and
developing their language proficiency skills (listening, speaking, reading, writing)
○ Use Asynchronous opportunities to front load vocabulary and concepts.

○ Provide opportunities for students to process content in either language
Parent Support:
● Encourage child to practice second language
● Celebrate the opportunity to participate in the Dual language program

Language
Teacher

Virtual

● Demonstrate understanding of students’ language proficiency level
● Implement individualized instructional and testing linguistic accommodations
as per LPAC
● Communicate clear language objectives
● Monitor and adjust instruction based on language acquisition
● Create opportunity to use native language in reading, writing, listening, and
speaking
● Encourage the use of the target language and allow students to draw on their
native language and culture to enhance learning and ensure participation
● Model target language
● Create a culturally rich and safe learning environment
● Promote benefits of bilingualism and biliteracy
● Use Graphic Organizers
● Use writing frames
● Post assignments in both languages to the
extent possible
● Use Closed Captioning
● Support meetings for parents
● Facilitate partnerships between parents

Student

● Fidelity to program
framework

● Make an effort to use the language of instruction (listening, speaking, reading,
and writing)
● Complete assignments in the target language to the extent possible
● Self advocate for your needs (ask questions, ask for help)
● Open communication with your teacher
● Seek real world application of language skills in both languages:
○ read books
○ watch videos
○ have conversations
● Attend and actively participate in live
sessions with your teacher for continued
language development
● Use digital resources:
○ Google Translate,
○ Online dictionaries, etc.

Parent

In-Person

● Use classroom resource:
○ Word walls
○ Anchor charts
○ Dictionaries, etc.

● Advocate and communicate individual student needs and challenges (both
socially, emotionally, and academically), by reaching out to teachers and
campus staff when more support is needed.
● Provide a learning space where students recognize and appreciate, the benefits
of bilingualism, biliteracy, academically and emotionally

● Parents will provide encouragement and support for bi-literacy and
bilingualism for their child.
●
Bilingual
Resources
Teachers,
Students,
Parents

Ask for technology support when needed
Virtual

In-Person

Harlandale Single Sign-on
● MiVision
● Imagine Learning
○ Imagine Español K-1
○ Imagine Language & Literacy (4-5)
●
●
●
●
●

Google Translate
SeeSaw
Google Classroom
FlipGrid
Bilingual distance Learning website (Additional bilingual resources can
be located at this site)

Harlandale ISD Special Education Services

Service
ARD Meetings

Delivery
Model
Zoom/
Telephone

Details and Considerations
●

The ARD Facilitator/Liaison will set up Zoom meetings and ensure
parents know how to access the meeting.

●

General and special education teachers, Administrators, and Related
services providers will be contacted by ARD Facilitator/Liaison as to
the ARD schedule; they will participate by Zoom or by phone.

●

If the parent does not have access to the internet, the parent will be
provided with the phone number, meeting ID, and password to call
into Zoom.

●

PWN will indicate the parent participated by Zoom or by phone.

●

The parent’s agreement or disagreement will be documented on the
signature page.

●

Amendments will be conducted for minor adjustments to IEP services
that do not impact the instructional arrangement.

●

Any changes in special education services requires an ARD meeting.

If the parent is not able to be reached by phone or email correspondence will
be sent through the mail.
GEC Co-Teach
or In-Class
Support

High/ Low
Tech

For Co-Teach, both the general and special education teachers will have access
to the Google Classroom and/ or other platforms for providing instruction.
●
●

They will work together to design instruction for students.
The special education teacher will be responsible for accommodating
and/or modifying content based on the student's IEP. Students will be
provided any necessary modified documents or assignments via
school pick up or home delivery, telephone conference, email, Google
Docs, Google Classroom, or some other online format.

For Itinerant Support (IS):
● The special education teacher will provide
accommodations/modifications to students based on the student's IEP.
IS teachers can add these services in collaboration with the general
education teacher.
For both models of instruction:
● The special education teacher will follow their regular schedule of
services via phone call, Zoom meeting and/or Google classroom
inviting the students they serve to participate.
● The teacher will provide additional instruction or clarification online
or via telephone so that the student can complete the tasks contained in
the Google Classroom or other format the general education teacher
used to provide content.
If the student is served by an Instructional Assistant (IA), the student will
continue to be provided services utilizing Zoom or telephone to assist the
student.
Service delivery will be documented in X-logs. Parent Contact sheets must
also be maintained. Progress monitoring is an expectation.
Redirection (Jewel Wietzel Center), Behavior Interventionists (Elementary and
Secondary), Resource and Modified Sped Teachers:
●

●

Will make contact with parents and determine the best mode of
communication (Telephone,Class Dojo, Google Classroom, Remind,
ZOOM, etc.)
Each sped teacher is responsible for creating instructional packets
based on the students’ IEP goals in each specific content.

Service delivery will be documented in X-logs. Progress monitoring is an
expectation.
If the parent is not able to be reached, all correspondence will be done through
the mail.
Special Units
(Life Skills,
BASE, and
Autism)

ECSE - Early
Childhood
Special
Education

Online and/or
instructional
packet
platforms

●

Self-Contained Teachers are required to complete a 20-21 Self
Contained Special Ed Service Plan Contact Sheet which addresses:
○

Parent has an email account or the best mode of
communication to provide specialized instruction
(Telephone, Google Classroom, Remind, ZOOM, etc.)

○
○
○

ensure parents have their child’s Unique Learning
System/News2You and Vizzle username and passwords
provide an alternative educational IEP academic goals packet
how parents will access the packet

●

The ECSE teachers will prepare instructional activities and materials
for all of their assigned students based on their student’s IEP.

●

The instructional packets and/or materials may be delivered by the
ECSE teacher, ESCE IA, or a special education support staff.

Service delivery will be documented in X-logs. Progress monitoring is an
expectation.
If the parent is not able to be reached, all correspondence will be done through
the mail.

Reading
Intervention

Online and/or
instructional
packet
platforms

●

Special Education Reading teachers will have access to Google
classroom and Zoom. Special Education teachers will ensure that
students are able to access and/or set up utilized platforms.

●

Teachers are required to complete a Self Contained Special Ed
Service Plan Contact Sheet which addresses:
○ Parent has an email account or the best mode of parent
communication to provide specialized instruction (Telephone,
Google Classroom, Remind, ZOOM, etc.)

●

Special Education teachers will be responsible for developing lessons
on these platforms and providing alternatives for students who are
unable to utilize online platforms.

●

Students who require remediation in basic reading (Middle SchoolReading Intervention Class) will be provided access to IEP aligned
sight word and/or decoding activities.

●

Teachers will document student service time in X-logs and maintain a
parent contact sheet.

If the parent is not able to be reached, all correspondence will be done through
the mail.

INSTRUCTION
AL SERVICES:
Auditory
Impairment (AI),
Visual Impairment
(VI),
Adaptive Physical
Education (APE),
Homebound,
Elementary
Behavior
Interventionists

Online and/or
instructional
packet
platforms

Instructional Services Providers will:
●
●
●
●
●
●
●
●

Create a Google Classroom and other platforms for providing
instruction.
Communicate with the student's teachers of record to plan instruction.
Collaborate with the student's teacher of record and be available to
answer questions via phone or email.
Communicate with parents and support home instruction for online
and/or paper platforms.
Create a working schedule with dates/time of services.
Create materials, lessons, accomodations, and resources.
Individual In-Home virtual learning sessions will be set up to deliver
service
(AI) Monitor and Provide support for students attending RDSPD;
collaborate with teacher and staff at the RDSPD

Service delivery will be documented in x-logs. Progress monitoring is an
expectation.
If the parent is not able to be reached, all correspondence will be done through
the mail.

In-Home
Training

Online and/or
visual supports

Special Education In-Home Trainer will ensure that parents are able to access
and/or set up utilized platforms.
●
●
●

Individual In-Home sessions will be set up via Zoom.
Service provider will coordinate time with parents for service
delivery.
Train parents on Zoom platform if needed.

Service delivery will be documented in X-logs. Progress monitoring is an
expectation.
If the parent is not able to be reached, all correspondence will be done through
the mail.
Speech Services

Tele-therapy
via Zoom

Students with recommendation to receive teletherapy services SLPs will:
●
●
●
●

Contact parents-discuss teletherapy, complete survey, complete PRNif parent denies service
Train parents on Zoom and review teletherapy procedures
Develop Therapy Schedule
Create therapy materials, lessons and resources

Consultation Services
●

Will be conducted via email or Zoom with teacher/parent

Students whom Teletherapy is not appropriate
●
●
●

Contact parent-explain recommendations, set-up Google Classroom or
best mode for parent to receive therapy materials
Prepare and send resources and activities for student use
Parents will be contacted on a weekly basis

Service delivery will be documented in X-logs. Progress monitoring is an
expectation.
If the parent is not able to be reached, all correspondence will be done through
the mail.
Counseling

Virtual
Sessions

●

Individual counseling sessions will be set up via Zoom or telephone
conference. Confidentiality will be maintained and ensured on both
ends (service provider and student).

Service delivery will be documented in X-logs. Progress monitoring is an
expectation.
Initial and
Re-evaluations
(FIE,
Psychological,
Autism
Evaluations,
Speech, Related
services, Play
based)

Notice of
Refusal/PWN
issued (Current
Initials and
Re-evaluations
for students
four years and
older)

Notice of Refusal/PWN
●

Evaluation individual or team (if more than one discipline is
evaluating the student) will coordinate and have LSSP/Diag (if team
evaluation) or SLP (if speech only evaluation) contact parent. This is
for all current INITIALS and REEVALUATIONS where signed
consent has been obtained.

●

Conversation with parents will inform them that face to face
evaluations will be conducted in accordance to CDC recommendations
and safety protocols.

●

Parents will be informed that once school resumes normal operating
procedures all pending evaluations will be completed using original
timelines for initial evaluations. The last day of instruction will be
used to determine the number of days remaining on the timeline. For
re-evaluations, concerted effort will be made to bring the child’s
re-evaluation back into compliance in as timely a manner as possible.

●

A Notice of Refusal (NOR) will be issued to parents who signed
consent for an initial evaluation. NOR acts as a PWN for those
parents/guardians who elect not to have their child evaluated at the
present time. Child’s parents will be issued the “Special Education
Procedural Safeguards”.

●

Completed NOR will be placed in the student's evaluation folder (hard
copy). Emailed copy will be returned to the assessment lead for
documentation.

●

If a parent is not able to be reached, all correspondence will be done
though the mail.

Evaluation individual or team (if more than one discipline is evaluating the
student) will coordinate and have LSSP/Diag (if team evaluation) or SLP (if
speech only evaluation) contact parent.
●

Conversations with parents will inform them that evaluations will be
conducted in accordance with CDC guidelines and safety protocols.

Evaluations for
Part C to Part
B
(3 is 3)

●

●

●
●

Review of
Existing
Evaluation Data
(REED)

Zoom and or
Telephone
meetings

Occupational
Therapy (OT)/
Physical Therapy
(PT)/
O&M / Art
Therapy

Zoom and or
Telephone
meetings

Parents will be informed that once school resumes normal operating
procedures all pending referral packets and/or evaluations will be
completed.
A Notice of Refusal (NOR) will be issued to parents. NOR acts as a
PWN for those parents/ guardians who elect not to have their child
evaluated at this time. Child’s parents will be issued the “Special
Education Procedural Safeguards”.
Completed NOR will be placed in the student's evaluation folder (hard
copy).
If the parent is not able to be reached, all correspondence will be done
through the mail.

If a REED is required for a student, the ARDC will convene and make
recommendations that are in the best interest of the student. If a student is
currently in SPED and does not require additional testing, the ARDC will
conduct the REED and complete the documentation at that ARD.

●
●

●
●

Create a working schedule for the current caseload and communicate
with parents as to date and times of sessions.
Individual sessions may be utilized for students that require low staff
to student ratio for service delivery. If a group method is utilized allow
for flexibility of schedules to account for logistic difficulties (15 min
on front and back end of scheduled time).
Continue to adhere to IEP frequency and duration of OT services
during virtual instructional days.
If a parent declines services a NOR/PWN will be issued to the parent.

Service delivery will be documented in X-logs. Progress monitoring is an
expectation.
If the parent is not able to be reached, all correspondence will be done through
the mail.
ARD/ FIE
Distribution

Distribution of ARD documents and evaluation reports:
●

ARD Facilitators and Liaison will submit ARD paperwork to the Sped
Office within 5 school days

Parents will receive ARD Paperwork:
●
●
●

via encrypted email using Frontline
pick up at a designated location following CDC guidelines
mailed copy

Harlandale ISD Dyslexia Addendum

Dyslexia:
According to the Dyslexia Handbook 2018,
The International Dyslexia Association defines “dyslexia” in the following way: Dyslexia is a specific
learning disability that is neurobiological in origin. It is characterized by difficulties with accurate
and/or fluent word recognition and by poor spelling and decoding abilities. These difficulties typically
result from a deficit in the phonological component of language that is often unexpected in relation to
other cognitive abilities and the provision of effective classroom instruction. Secondary consequences
may include problems in reading comprehension and reduced reading experience that can impede
growth of vocabulary and background knowledge. Adopted by the International Dyslexia Association
Board of Directors, November 12, 2002

Description:
Students identified as having dyslexia typically experience primary difficulties in phonological
awareness, including phonemic awareness and manipulation, single-word reading, reading fluency, and
spelling. Consequences may include difficulties in reading comprehension and/or written expression.
These difficulties in phonological awareness are unexpected for the student’s age and educational level
and are not primarily the result of language difference factors. Additionally, there is often a family
history of similar difficulties.
The following are the primary reading/spelling characteristics of dyslexia:
• Difficulty reading words in isolation
• Difficulty accurately decoding unfamiliar words
• Difficulty with oral reading (slow, inaccurate, or labored without prosody)
• Difficulty spelling
It is important to note that individuals demonstrate differences in degree of impairment and may not
exhibit all the characteristics listed above.  Also, students who demonstrate any of these characteristics
may not be dyslexic.
The reading/spelling characteristics are most often associated with the following:
• Segmenting, blending, and manipulating sounds in words (phonemic awareness)
• Learning the names of letters and their associated sounds
• Holding information about sounds and words in memory (phonological memory)
• Rapidly recalling the names of familiar objects, colors, or letters of the alphabet (rapid naming)

Consequences of dyslexia may include the following:
• Variable difficulty with aspects of reading comprehension
• Variable difficulty with aspects of written language

• Limited vocabulary growth due to reduced reading experiences
For more information about characteristics and consequences of dyslexia, please visit:
The Dyslexia Handbook, Updated 2018
https://tea.texas.gov/sites/default/files/2018-Dyslexia-Handbook_Approved_Accomodated_12_11_2018
.pdf

Screening:
According to Texas Education Code §38.003, kindergarten students must be screened by the end of the
school year and first grade must be screened by January 31 of the current school year. As a result of
COVID-19, the Texas Education Agency adopted an emergency code, §74.1101, stating the
kindergarten screen at the end of the 2019-2020 school year was waived, and that first grade students
must be tested within the first three weeks of school for the 2020-2021 school year.
Visual Chart (Kari will update)
Harlandale’s kindergarten testing window is May 17, 2021-May 28, 2021. For the 2020-2021 school
year, 1st grade students testing window is August 31, 2020-September 11, 2020. This date may change
based on the Texas Education Agency Commissioner.
A screener is defined as a universal measure administered to all students by qualified personnel to
determine which students are at risk for dyslexia or reading difficulties and/or a related disorder.
Screening is not a formal evaluation.
Harlandale ISD uses The Texas Primary Reading Inventory (TPRI) and El Inventario de Lectura en
Español de Tejas (Tejas LEE) for our kindergarten and first grade students.
Screener ~ Renaissance STAR (Reading & Math) ~ Blurb

Evaluation/Assessment:
The determination to refer a student for an evaluation must always be made on a case-by-case basis and
must be driven by data-based decisions. A team composed of persons with knowledge of the student,
instructional practices, evaluation data, and possible service options meet to discuss data collected as
well as the implications of that data.
Individuals on the team can include, but is not limited to:
● Administrators
○ Principal
○ Academic Dean
○ Counselor
○ Campus 504 Coordinator
● Classroom teachers
● Dyslexia teacher
● RtI teacher
When it is determined that a dyslexia evaluation is necessary, the campus dyslexia teacher or district
coordinator will test the student. (See Figure 3.4 from the Dyslexia Handbook)

The assessments used in Harlandale to meet these guidelines are as follows: The Gray Oral Reading
Test (GORT), The Woodcock Reading Mastery Test (WRMT), The Comprehensive Test of
Phonological Processing (CTOPP), The Test of Written Spelling (TWS) in English. In Spanish,
Harlandale uses the Bateria III: Woodcock-Munoz , The Test of Phonological Awareness in Spanish

(TPAS), and the Jerry Johns Spanish Reading Inventory. After the assessments are complete and the
data is analyzed by the assessor, the committee of knowledgeable people reconvenes to discuss
evaluation results and academic support for the student.
Along with the standardized dyslexia assessments, other data sources should include:
● Medical/Health
○ hearing
○ vision
● Social Behavior
● Academic
○ universal screening data
○ intervention progress monitoring
○ benchmark data
○ grades
○ quizzes
○ unit assessments
● Individuals
○ parent/guardian questionnaire
○ teacher questionnaire
○ observations

General Education Accommodations:
On a case by case basis, the following accommodations can be made for students with dyslexia:
● Reading assistance
● Reducing assignment
● Visual aids
● Manipulatives
● Small group for classroom/standardized testing
● Priority seat assignments
● Additional time on class assignments and tests
● Copies of notes
● Note taking assistance

District Provided Services:
A dyslexia student in Harlandale ISD is classified in one of two ways:  active or monitored. An active
student is in a dyslexia class, with a trained teacher, for a minimum of 180 minutes per week. A
monitored student is not in a dyslexia class. Whether classified as active or monitored, a student is
eligible for dyslexia accommodations based on their Section 504 plan or their Individualized Education
Plan (IEP).
Harlandale ISD utilizes the Reading by Design program with our active dyslexia students. Reading by
Design is a systematic, multisensory approach aligned with research-based practices for developing

literacy developed by ESC Region 4. This program is delivered by our trained dyslexia teachers at
every campus.

Expectations:
Teacher

Parent

● keep lines of
communication open
○ classroom
teachers
○ parents
● be consistent with
instructional times
● continue to utilize
district resources for
dyslexia

● Keep lines of
communication open
○ dyslexia teacher
● Encourage reading
practice
○ Menu
○ Newspaper
○ Comic books
○ Graphic novels
○ Environmental
print
● Advocate
● Support online learning

Student
● Be present (clear the
mechanism)
● Follow classroom
expectations
● Be on time
● Do your best
● Ask questions

Resources:
TEA: Dyslexia and Related Disorders
What is Dyslexia?

Harlandale ISD Response to Intervention (RtI) Addendum

Response to Intervention (RtI) is a process used in schools to provide well-designed
instruction, closely monitor all students’ progress, and provide additional instructional support
to students who are struggling. This additional help is to assist those students to keep up with
learning in their classrooms, particularly in the areas of reading and math.
Description:
RtI is generally defined as the three-tiered model of support:
Tier 1: High-quality Classroom Instruction: all students receive on
grade-level instruction based on the Texas Essential Knowledge and

Skills (TEKS). Tier 1 instruction should consist of whole group, small group, workstations, as well as
independent work.
Tier 2: Targeted Intervention: instruction is for those students who are not making adequate progress
in the TIER I classroom. Students are grouped according to need and supported in a small group
setting outside of TIER 1 Instruction. The number of students in Tier 2 instruction should be no more
than seven students..
Tier 3: Intensive Intervention: i ndividualized intervention(s) of increased intensity for students who
show minimal response to Tier 2. No more than three students should be in Tier 3.

RtI provides:
● an increased focus on early intervention.
● personalized instruction based on student needs driven by assessment data.
● interventions to remediate skills deficits before they lead to severe or chronic academic
difficulties.
RtI requires:
● the use of research-validated practices in core classroom instruction and supplemental
intervention services.
● close monitoring and documentation of student responses to research-based instruction in
general education classrooms, so schools are less likely to label students too quickly.
● teachers adjusting instruction based on student data
Screening:
Three times a year (beginning, middle, and end) all students will be given a screener to identify those
students, who without intervention, may struggle in the areas of reading and math. After the screeners
are given, each grade level will meet to discuss the results and group students by need. Students will
receive intervention based on those needs.
RTI is designed to take students from where they are in terms of skills and help them move toward
grade-level expectations. That means adjustments can be made to instruction based on students’
individual responses to an intervention, not the responses of the whole class or even a small group.
For the 2020-2021 School Year, Harlandale ISD will using the following screeners:
Grade
Kindergarten-Grade 1

Reading
Texas Primary Reading
Inventory (TPRI)
El Inventario de Lectura en

Math
mCLASS

Español de Tejas (Tejas LEE)
Grade 2

Texas Primary Reading
Inventory (TPRI)
El Inventario de Lectura en

Renaissance Star

Español de Tejas (Tejas LEE)
Grades 3-11

Renaissance Star

Renaissance Star

RtI Virtually (live)
RtI will be provided virtually and synchronous (live)
● Based on need

●

○ screener information
○ historical data
○ teacher observation
Will be offered in in both Elementary and Secondary settings
○

Elementary:
■
■
■

○

Offered daily as designated by classroom teacher and may vary in frequency
contingent upon tiered level of RtI
by the interventionists as well as the classroom teacher
each grade level needs to have the same intervention time

Secondary:
■

in the mastery classes

■

by core content teacher contingent upon need

Concepts that may be covered during RtI:
Math
K-5
●
●
●
●
●

Basic Computation
Number Sense
Problem Solving
Missing Number
Multi-step word
problems/equations
● Fractions
● Academic Vocabulary
● Visuals
Secondary:
**all mentioned above**
● Application in multi-step
word
problems/equations
● operations with rational
numbers
● proportional
relationships
● multiple representations
including tables, graphs,
equations, and verbal
descriptions

Reading
K-2nd:
● alphabet knowledge,
letter sound
correspondence
● phonemic awareness
● phonological awareness
● sight words (1st & 2nd)
● decoding
● comprehension (basic
story elements etc.)
3rd-5th:
**all mentioned of above**
● fluency
● vocabulary
● comprehension: higher
order thinking skills
● focus on individual
reading level needs
Secondary:
● Comprehension: broad
skills such as main idea,
summarization,
inferencing; etc
● skills mentioned above
per individual student
level/need
Increase overall student
motivation for reading.

Behavior
●
●
●
●
●
●

●

following basic
classroom expectations.
difficulty with selected
platforms
difficulty focusing.
disengagement
refusal to complete
assignments.
students who have
anxiety with
participating.
students who may be
experiencing trauma or
are in a crisis situation.
○
environment
○
lack of
medication (due
to finances)

Expectations for RtI
RtI Teachers will:
●

●

●

●
●

●
●
●
●

●
●
●

utilize proper platform for student support
○ 1st-2nd Grade: Seesaw
○ 3rd-11th Grade: Google
Classroom
communicate
○ Administration
○ Classroom teacher
○ parents/guardians
attend RtI meetings as needed
○ campus
○ district
document interventions provided
hold live lessons
○ 5 days a week
○ following campus master schedule
be consistent with meeting days/times
offer recorded lessons
continue the use of researched based
materials and strategies
scaffold lessons
○ I Do
○ We Do
○ You Do
check for understanding
collaborate with classroom teachers and
other staff
advocate for students

Students will:
●
●
●
●

●
●
●

actively participate in learning
attend live sessions as possible
follow rules and expectations
communicate
○ needs
○ ask for help
complete assignments
be courageous/take risks
know it is ok to make mistakes

Classroom Teachers will:
●
●

●
●
●
●

●

Parents will:
●
●
●
●
●

●
●
●
Best Practices for RtI:
● clear/consistent expectations

The teacher defines the students
academic or behavioral problem clearly
communicate with parents and RTI
campus teachers the progress of the RTI
students
progress monitor Tier 2 and Tier 3
students
work with small groups of students during
specified grade level intervention time
use approved district resources
document appropriately in the ESPED
system the tier 1 interventions in the tier 1
screen, and any other important
documents into archive manager
make contact with the Academic Dean
and the RTI campus teacher when the
student does not respond appropriately to
tier 1 interventions after an appropriate
amount of time

communicate
○ ask questions
ensure children are completing
assignments, attending live teaches
review/reinforce teacher expectations
assist
ensure children have what they need to
work
○ space to work
○ materials
○ consistent daily schedules
attend RtI meetings as needed
advocate
respect teacher office hours

●
●

●
●

●
●

●

●
●
●
●
●

setting class norms
communication
○ RtI teacher with classroom teacher
○ Parents
documentation of student progress
instruction is adjusted based on data
○ screener data
○ progress monitoring
○ teacher observation
live interaction with students
explicit, targeted interventions
○ Real Time
○ Recorded lessons
structured schedule
○ consistent meeting times with students
○ consistent platform for instructional delivery and communication
checking for understanding
utilize provided resources
○ maintain fidelity of provided resources
utilize virtual manipulatives
provide positive reinforcement
be empathetic

Teacher Resources:
Reading
✘

✘
✘
✘
✘
✘
✘

✘
✘

✘
✘

Guided Reading (The
Next Step Forward In
Guided Reading)
Pearson My Focus
Intervention (Now
SAVVAS)
Pearson MyView
Literacy (SAVAAS)
TPRI/Tejas LEE
Intervention Guide
SuccessMaker (K-2)
Florida Center for
Reading Research
(FCRR)
VPK Learning Center
(FCRR)
Effective
Upper-Elementary
Interventions for
Students with Reading
Difficulties: Vocabulary
and Comprehension;
Word Recognition and
Fluency
LEER Mas
Essential Strategies for
the Struggling Reader

Math
✘
✘
✘
✘
✘
✘
✘
✘
✘
✘
✘

Envision Mathematics
Engaging Mathematics,
Vol. II (2-8)
ESTAR Modules (TEA
Intervention Resource)
Do The Math (13
Modules; Grades 2-5)
Closing the Distance
(Grades 2-8)
Kamico Games (Grades
K-9)
mCLASS Activities
Guide (K-1)
Acing Math (Grades
K-6)
K-5 Math Resources
(Grades K-4)
TEKS Resource System
Games (K-5)
RenSTAR -FRECKLE
Math Resources
(COMING SOON,
Grades 2-11)

Behavior
✘

✘

✘
✘
✘

✘

Use Visual Schedules to
support campus
synchronous learning
PBISWorld.com defines behaviors and
provides guide to work
through tier 1-3
TeachTown - through
Behavior Specialist
View on Instagram:
@thebehaviourspecialist
https://www.schools.nyc.
gov/docs/default-source/
default-document-library
/promoting-positive-beha
vior-for-students-and-fa
milies-at-home
PBIS.org resource https://www.pbis.org/res
ource/creating-a-pbis-be
havior-teaching-matrix-f
or-remote-instruction

✘
✘
✘
✘

Supplemental Instruction
for Struggling Readers
Reading Strategies and
Resource Book
Targeting the 2%
RenSTAR -FRECKLE
ELAR Resources
(COMING SOON,
Grades 3-11)

RtI Curriculum and Instruction Support Office Hours:
RtI Teachers: Mondays beginning August 31, 2020 from 3-4:
https://meet.google.com/osx-gxaw-cdf?authuser=0
Classroom Teachers: Fridays beginning September 4, 2020 from 3-4:
https://meet.google.com/cdb-yjbf-tow?authuser=0

Harlandale ISD Gifted & Talented Services

GIFTED AND TALENTED SERVICES ADDENDUM
Based on the current situation and subject to change.

OVERVIEW/BRIEF DESCRIPTION:
Harlandale ISD is committed to ensuring the most appropriate educational opportunity for each student.
Our Gifted and Talented (GT) Services are designed to meet the needs of students who exhibit
significantly advanced intellectual ability. Students who participate in these services will have the
opportunity to demonstrate their skills in self-directed learning, critical-thinking, research, and
communication via the development of their innovative products and performances. The innovative
products and performances will reflect the advanced individuality and creativity in relation to students of
similar age, experience, or environment.
REFERRALS:

Referrals of students for G/T educational services are ongoing throughout the school year and are based
on teacher, parent, community member, peer, and self-recommendation or by any person familiar with
the student’s abilities, potential, performance, and/or past record.
Referral Date

Grades

Testing Window

Jan 2020 - June 2020

K-12

Fall 2020

July 2020 - December 2020

K-12

Spring 2021

January 2021 - June 2021

K-12

Fall 2021

The official referral document is available to everyone in both English and Spanish and is found online
on the department’s district website.
SCREENING:
The G/T screening is used to identify those students who perform or show the potential for performing,
at remarkably high levels of accomplishment relative to their age, peers, experience, or environment.
During the 2020-2021* school year, students will come in for testing during a designated 3-hour time
slot determined by the G/T department and the student’s parents.
To ensure safety during testing the following measures are being implemented:
● No more than 5 students will test during a single time slot.
● Students and staff will wear masks during the full duration of the test.
● Cleaning and sanitizing will happen before and after each student tests.
*If schools return to 100% capacity during the school year, these test procedures will be altered.
Students that are testing will be considered a "school related" absence. The student will not b e counted
absent but they will need to make up any assignments that are missed.
IDENTIFICATION:
The G/T screening is designed to identify a student’s strengths and weaknesses. The percentiles and/or
scores from the assessment instruments are plotted and evaluated by the Gifted/Talented Committee. A
student clearly qualifies for Gifted/Talented services if the majority of the evidence from the screening
falls within the High and/or Superior ranges.
The Gifted/Talented Committee makes a professional judgment based on the evidence provided through
the data collected throughout the screening process. As the committee evaluates the data on the referred
student, the committee has two options:
Based on a review of information gathered during the screening process:
1. students whose data reflect that gifted and talented services will be the most effective
way to meet their identified educational needs are recommended by the selection
committee for gifted and talented services.

2. students whose data reflect insufficient evidence that supports the educational need for
gifted and talented services are denied by the selection committee.
Once the identification process is complete, parents or guardians are notified of the Gifted/Talented
Committee’s decision via electronic mail within ten school days. Parents of all screened students may
request a conference to examine their child’s assessment results.
PROGRAM CONTINUUM AND VIRTUAL SERVICE DESIGN
In accordance with Student Assessment standard 2.20 under the Accountability
column states, “All kindergarten students are automatically considered for gifted/talented and other
advanced level services” (TEA, 2019, page 5).
Meaning all students at the Kindergarten level will automatically receive G/T instruction through
the following:
● Instruction at the Kindergarten level is achieved through a talent development option where
all kindergarten teachers are G/T trained.
● Teachers provide a minimum of one interdisciplinary experience that all kinder students
can engage in that is based on the ideas in the Texas Performance Standards Project.
CORE Instruction: Identified students will receive services and support from their G/T Trained
classroom teacher who will provide opportunities to learn at a pace and level appropriate to
abilities and skills in the four CORE areas by differentiating appropriate resources, materials, and
learning activities.
District Level Enrichment/Social-Emotional Services: The “pull-out” G/T Teachers will be
providing services designed to support the continuum of learning experiences that lead to the
development of advanced-level products and/or performances.
All enrichment will remain 100% virtual for the 2020-2021 school year.
For one hour each week, students will have the opportunity to log onto a synchronous learning
event hosted by their assigned G/T Teacher and engage in live learning, challenges, and social
emotional support. Students will have asynchronous tasks to complete working towards a final
project.
1st / 2nd Graders
Mondays 3:00-4:00

3rd Graders
Tuesdays 3:00-4:00

4th Graders
Wednesdays 3:00-4:00

5th Graders
Thursdays 3:00-4:00

Enrichment for elementary focuses on the following objectives, each grade level develops and
builds upon the other.
Elementary Service Objectives
Communication

Students will develop ideas with fluency and originality to create a
presentation.

Critical Thinking The student will be introduced to the depth and complexity icons.
Interpersonal Students will be able to explore their individual area(s) of
Effectiveness giftedness and discover how they learn best.
Problem Solving Students will be able to create a driving question within a given problem.

Mindfulness Students will describe characteristics of a Growth Mindset.

Honors / GT Courses: Students identified as G/T will receive support and services from their
CORE teacher through placement in select GT courses. Each course follows the same themes and
standards found in the regular scope and sequence, but students in these sections will be given the
opportunity to master their learning objectives with more depth and complexity provided by their
teachers who have completed all required training as specified in the state plan for G/T students.
District Level Enrichment/Social-Emotional Services: Provided in two-parts, the district G/T
department will provide both synchronous and asynchronous opportunities for G/T students to
participate in activities that develop their interests and skills sets in particular areas. Each student
will have the opportunity to research and develop a solution-oriented project that addresses current
events and issues aligned with global sustainability goals.
Opportunities include but are not limited to:
● At-Home Exploration Kits - (Robotics, Photography, Animation, Design, and More!)
● Digital Badging Opportunities
● G/T Leadership Council
● Social & Emotional Support
● Trivia / Movie Nights

AP courses are collegiate-level courses taught in a high school setting possibly culminating in the
taking of an AP exam where a qualifying score of 3 or higher may enable students to receive
college credit and/or advanced standings at a university or college.
Dual Credit & OnRamps are college-level courses taught in a high school setting, can be taken at
the college/university, or online while students are still in high school.

*C&I GT Staff will be working with all Classroom teachers to provide assistance and guidance as
needed.
Gifted and Talented Educational Needs
Gifted students need an appropriately differentiated curriculum designed to address their individual
characteristics, needs, abilities, and interests. It is difficult to generalize about students who are gifted
because their characteristics and needs are so personal and unique. However, as a group they
● comprehend complex ideas quickly,
● learn more rapidly and in greater depth than their age peers, and
● may exhibit interests that differ from those of their peers.
These students need time for in-depth exploration, they manipulate ideas and draw generalizations about
seemingly unconnected concepts, and they ask provocative questions.
Support for students will be provided through appropriate modification of content, process,
environment, and product.
Modifying for CONTENT
Content, as well as learning experiences, can be modified through acceleration, compacting, variety,
reorganization, flexible pacing, and the use of more advanced or complex concepts, abstractions, and

materials. When possible, students should be encouraged to move through content areas at their own pace. If
they master a particular unit, they need to be provided with more advanced learning activities, not more of the
same activity.
Modifying for PROCESS
To modify the process, activities must be restructured to be more intellectually demanding. For example,
students need to be challenged by questions that require a higher level of response or by open-ended
questions that stimulate inquiry, active exploration, and discovery. Although instructional strategies depend
on the age of the students and the nature of the disciplines involved, the goal is always to encourage students
to think about subjects in more abstract and complex ways.
Modifying for ENVIRONMENT
Gifted students learn best in a receptive, nonjudgmental, student-centered environment that encourages
inquiry and independence, includes a wide variety of materials, provides some physical movement, is
generally complex, and connects the school experience with the greater world. Although all students might
appreciate such an environment, for students who are gifted it is essential that the teacher establish a climate
that encourages them to question, exercise independence, and use their creativity in order to be all that they
can be.
Modifying for PRODUCT
Teachers can encourage students to demonstrate what they have learned in a wide variety of forms that reflect
both knowledge and the ability to manipulate ideas. For example, instead of giving a written or oral book
report, students might prefer to design a game around the theme and characters of a book. Products can be
consistent with each student's preferred learning style. They should address real problems, concerns, and
audiences; synthesize rather than summarize information; and include a self-evaluation process.
HARLANDALE TEACHERS
Resources

Byrdseed.tv
Depth and Complexity Icons
Texas Performance Standards Project
Gifted and Talented Tool Box 1
Gifted and Talented Tool Box 2
Content Differentiated Lessons by Unit of Study (Coming to UPG Soon)

Training

30 Hours G/T Foundations Training
Byrdseed.tv Training (coming soon)
Content Specific GT Solutions (coming soon)

Staff Support

A designated G/T Staff member has been assigned to your campus and will be
available to address any student questions, and planning / differentiation needs.
General Support and Questions:
Meghan Guerrero (GT Coordinator)
Meghan.guerrero@myhisd.net
210-989-4558
ELEMENTARY SUPPORT (Click on name for Direct Email Address)

Adams Elementary
Veronica Esparza
Paola Garcia Torres (DL)

Bellaire Elementary
Veronica Esparza
Paola Garcia Torres (DL)

Carroll Bell Elementary
Kimberly Chason
Paola Garcia Torres
(DL)Kimberly Chason

Collier Elementary
Veronica Esparza
Paola Garcia Torres (DL)

Columbia Heights
Kimberly Chason
Vanessa Huerta (DL)

Gilbert Elementary
Sonia Cuellar
Vanessa Huerta (DL)

Gillette Elementary
Veronica Esparza
Vanessa Huerta (DL)

Morrill Elementary
Sonia Cuellar
Paola Garcia Torres (DL)

Rayburn Elementary
Kimberly Chason
Paola Garcia Torres (DL)

Schulze Elementary
Kimberly Chason
Vanessa Huerta (DL)

Stonewall Elementary
Sonia Cuellar
Paola Garcia Torres (DL)

Vestal Elementary
Sonia Cuellar
Vanessa Huerta (DL)

Wright Elementary
Sonia Cuellar
Secondary Support (Click on name for Direct Email Address)
All Campuses

Charles Hernandez

PARENT ADVOCACY:
Resources

G/T Website
Ingenium Site (Link Coming Soon)
Website Link for Parents
Parent Surveys - Getting to know your student
G/T State Plan (English) (Spanish)

Monthly Meetings

Each month a special G/T Parent Meeting will be hosted via Google Meet focus on topics
such as:
● Service Design and the Importance of the Passion Project for our G/T Students.
● Getting to Know our student needs - Drabrowski’s Overexcitabilities
● Supporting your Gifted Student in the midst of pandemic
● Virtual Open Houses: “Looking into the work your students are doing?”
Meeting Dates, Times, and Links will be sent out via the Remind 101 Cohorts.

Remind 101

Moving forward each grade band cohort will have one Remind 101 group that follows
them throughout their whole time at Harlandale ISD. This will be the portal distinct GT
staff communicate with the parents of identified students as a whole. We will send
information only pertaining to those students as needed.
TEXT the Code below to 81010 to join the cohort that aligns with your student’s needs.
Cohort (by graduating Class)

Student’s Current Grade

CODE

Level
Class of 2032

1st Graders

@hisdgt2032

Class of 2031

2nd Graders

@hisdgt2031

Class of 2030

3rd Graders

@hisdgt2030

Class of 2029

4th Graders

@hisdgt2029

Class of 2028

5th Graders

@hisdgt2028

Class of 2027

6th Graders

@hisdgt2027

Class of 2026

7th Graders

@hisdgt2026

Class of 2025

8th Graders

@hisdgt2025

Class of 2024

9th Graders

@hisdgt2024

Class of 2023

10th Graders

@hisdgt2023

Class of 2022

11th Graders

@hisdgt2022

Class of 2021

12th Graders

@hisdgt2021

HISD Pre-Kindergarten Family Guide
for
Virtual Teaching & Learning
This is a special and also unusual time for you and your child. While it is not the start of the
year we all expected, helping your child learn at home presents a unique and wonderful
opportunity. It allows you to be actively involved in your child’s learning which will carry over
into all parts of your day. Young children are learning how to be curious and how to learn.
While they will be foundational learning skills this year, let's also work together to have them
discover the joy of learning. Young children learn best by exploring their world. Take walks,
pointing out things you see and have them show you what they notice. If your child shows an
interest in something such as rocks, consider building a rock collection. If you can, give your
child a blank journal to draw and write in it. Play children’s, classical, and perhaps music from
your culture.

Create a space for your child to learn in this year. If you have more than 1 child, this space is
ideally away from others so your child can focus and pay attention. Children should have a
computer (I-pad or chrome book) with internet access. Teachers will indicate what supplies (if
any) will be used for learning activities..
While the most impactful early learning happens in a classroom with a skilled teacher, we are
committed to providing a quality home learning option. The HISD Early Learning Virtual
Teaching & Learning program will provide a quality learning experience for your child. Our
approach includes a focus on the developmental needs of your child. This includes a daily
school schedule including times to gather in large and small groups, times for your child to
complete activities with your help, times to learn through play, focusing on social and
emotional learning and development. When we are all together online, teachers will work to
build a sense of community and excitement for school. It will be essential that a family
member be available to assist your young child. We will be offering training for adult family
members.
Encouraging the love of reading for all Harlandale children, ages 4-6
Pre-K4SA and Vooks, the leading streaming service for children’s books, have partnered with
the San Antonio Public Library Foundation and Bibliotech (with a generous contribution from
Charles Butt), to provide access to a free, one-year subscription of Vooks to young children.
Go to https://prek4sa.com/vooks/ to learn how to register your child.
In this HISD Pre-Kindergarten Family Distant Learning Guide, you will find:
● HISD Pre-K Virtual Teaching and Learning Agreements
● HISD District Information
● Daily Schedule
● Learn at Home Non-technology-Based Early Childhood Instructional Resources for
“Must Do” and “May Do” Pre-K Activity Periods
● Online Learning Resources for “Must Do” and “May Do” Pre-K Activity Periods

HISD Pre-K Distant Learning Family Agreement
Ready to Learn
1. Prepare for Learning: Find a Learning Space for your child to learn and do his/her work
every day. Have all learning materials in that space.
2. Let the teacher know if your child will not be attending school or if you have any
concerns
3. We Care: Communicate with the teacher and school regularly. We want to hear how
home learning is going and what help you need from us
Every Day
1. Sign on to the Morning Meeting. You are required to check-in daily with your child’s
teacher. Your child’s teachers will be online every day at the following times:
- Morning Meeting
- Read-Aloud Time
- Small Group Time (Your child will be assigned to a small group times)
- Work with your child daily to complete activities assigned

2. Read at least 2 books (these might be books you have in the home or ones you find
online-see resources below)

What Families Can Expect from Their Child’s Teachers
Daily:
● Online sessions: Morning Meeting, Read-Aloud Time, Small Group Time
● At-home assignments
Weekly:
● Planned pre-k program and lessons
● One-on-one check-in
Ongoing:
● Commitment to your child’s education and care
● Communication regarding your child developmental and learning progress

What Families Can Expect from the District
Intentionally designed distance learning program
Parent trainings: We want to help you help your child learn

TIPS FOR PARENTS SUPPORTING VIRTUAL LEARNING
Revised from ACS International Schools
1. Establish routines and expectations
It is important to develop good habits from the start. Create a routine and talk about how it’s
working over time. Chunk your days into predictable parts. Help students get up, get dressed and
ready to learn at a reasonable time. Everybody make your bed! Keep normal bedtime routines,
including normal rules for digital devices. Adjust schedules to meet everyone’s needs but don’t
default to staying up late and sleeping in.
2. Choose a good place to learn
Your family’s regular learning space for occasional homework might not work for extended
periods. Set up a physical location that’s dedicated to school-focused activities. Make sure it is
quiet, free from distractions and has a good internet connection. Make sure an adult monitors
your child’s online learning.
3. Stay in touch
Teachers will mainly be communicating regularly through our online platforms and virtual
learning environments. Make sure everyone knows how to find the help they need to be
successful. Stay in contact with your child’s teachers, school leaders and counselors but
understand it may take a day or two for us to respond. If you have concerns, let someone know.
4. End the day by checking-in
At the end of the day you might ask:

●
●
●
●

What did you learn about today?
What was easy? What was hard?
What was your favorite part of your learning today? Your least favorite?
What could you or we do to make tomorrow better?

These brief conversations matter. These check-in routines can help avoid later challenges and
disappointments. They help students develop self-management and executive functioning that
are essential skills for life. Parents are good life coaches.
5. Establish times for quiet and reflection
For families with children of different ages, and parents who may be working from home, it’s good to
build in some time for peace and quiet. Siblings may need to work in different rooms to avoid
distraction. Many families will need to negotiate access to devices, priorities for wi-fi bandwidth and
schedules throughout the day.
6. Encourage physical activity and exercise
Living and working at home, we will all need some room to let off steam. Moving is important to
health, well-being, and readiness for learning. Hands-on, life-ready activities keep hands busy, feet
moving, and minds engaged. You may want to think about how your children can help more around
the house with chores or other responsibilities. Now’s a good time to think about getting them to pitch
in more!
7. Monitor time on-screen and online
Distance learning does not mean staring at computer screens all day. Teachers will build in variety in
learning activities. Work together to find ways to prevent ‘down time’ from becoming more ‘screen
time’.

HISD Pre-K Distant Learning Family Agreement
(Revised from Pre-K4SA)
Young children learn best through predictable routines with supportive adults to guide their
learning. HISD is committed to collaborating with families to provide high- quality early learning in
the home. In order to support children’s learning, families agree to:
Ready to Learn
● Designate an area in your home to serve as your child’s classroom space. This could be the
corner of the living room or a space in your child’s bedroom. Have all learning materials in
that space.
● Sign on each day to participate in the activities of the day.
● Work with your child to complete daily activities.
● Submit requested documentation of your child’s progress.
● Participate in weekly phone call from the Teacher or Assistant Teacher.
● Attend Parent Trainings throughout the school year.
Communicate
1. We Care: Communicate with the teacher and school regularly. We want to hear how home
learning is going and what help you need from us
2. Adhere to requirements for daily participation (in accordance with TEA).
Every Day
1. Sign on to the Morning Meeting. This is the time of the day your teacher will take
attendance.
2. Your child’s Teacher/Assistant Teacher will be online every day at the following times
and we expect that your child will also be: Morning and Closing Meetings, Read-Aloud
Times, Literacy, Math, Social/Studie Blocks, Small Group Times (Your child will be
assigned to small group times)
3. Work with your child daily to complete activities assigned

What Families Can Expect from Their Child’s Teachers
Daily:
● Online sessions: Morning Meeting, Read-Aloud Time, Literacy, Math, and Small Group Times
● At-home assignments
Weekly:
● Planned Pre-K program and lessons
● One-on-one check-in
Ongoing:
● Commitment to your child’s education and care
● Communication regarding your child developmental and learning progress

Our Pre-K Daily Schedule
It is important for your child to keep to a regular schedule and routines when possible.
Below are 2 versions of the schedule for your child’s school day (the first can be printed
and used each day; the second is meant as a reference for families to understand the
importance of each part of the day).

7:45-8:00

Morning Meeting: Music, Social-Emotional, Start the Day (synchronous)

8:00-8:30

Book Time
● Read Aloud (synchronous and/or recorded book)
● Quiet Book Time (at home)

8:30-9:15

9:15-10:00

10:00-10:45

Literacy Block/OWL (part synchronous; part asynchronous)
● Teacher Time (large & small groups) Incorporate OWL theme
● Complete “Must Do” learning activities
● Choice Time
● “May Do” learning activities
Snack, Inside & Outside Play (asynchronous)
Math Block (part synchronous; part asynchronous)
● Teacher Time (large & small groups)
● Complete “Must Do” learning activities
● Choice Time
● “May Do” learning activities


10:45-11:15 Art/Physical /Music (Wolftrap)

11:15-12:00

Read Aloud (synchronous and/or recorded book)
Small Group Time (part synchronous; part asynchronous)
Closing Meeting

12:00-1:30

Lunch and Rest Time (on your own)
Choice Time (limited computer/TV time-synchronous)
See below for ideas in Learn at Home Early Childhood Instructional Resources

1:30-2:50

●
●
●
●

Outside Play
Inside Play
Art/Music
“May Do” learning activities (Limit computer time-30 minutes)

Learning Purposes for Each Part of the Pre-K Learning Day
(Concept and some information provided by Pre-K4SA)
Activity

Morning
Meeting

Learning Purpose
This is a way to to build community among the
children and to discuss any news or changes to
the day. We will sing to develop language skills
and complete activities to help children build
their social and emotional skills.

What To Expect
Parent and child will participate in an
online meeting during which every- one
will be greeted through singing and
activity. Also, a quick overview of the day
will be provided.

Reading aloud is one of the most important things Read Aloud (online): Teachers discuss the

Book Time

Literacy

parents can do with children. It builds important
book with the children before and after
skills, introduces vocabulary, provides a model of reading to build on their literacy skills.
reading, and helps children fall in love with books.
Quiet Book Time (offline): Have your child
Quiet Book Time: Children learn how books work sit and explore books quietly. Think about
and how stories are organized while learning new the books in your home and you can also
words and ideas.
use online read-aloud websites.
Children acquire literacy through opportunities to
speak, listen, read, and write. Children see and
interact with print in everyday situations. Literacy
instruction for young children includes helping
develop a love of books, building vocabulary,
developing speaking and listening skills, and
starting a foundation of writing.

Talk with your child about foods and the
importance of eating for a healthy body.
Snack
Also, while eating, build language skills by
Outdoor Play discussing a wide variety of topics that are
sparked by the child.

Math

Art/Music/
Physical

Lunch and
Rest Time

Read Aloud
Small Group
Time

During this time, teachers will use the
district-adopted OWL curriculum as well
as other resources to provide lessons
which introduce and review skills. “Must
Do” and “May Do” follow-up activities will
be assigned.
This is a time for children to enjoy a
healthy snack, then play outside
developing motor skills.
Adults are encouraged to sit and talk with
the child during snack time.

Children explore many areas of math this year
including counting, numbers, classifying,
patterning, shapes, and measurement. In addition
to basic math skills, it is important for young
children to learn how to think mathematically and
to solve problems.

During this time, teachers will use the
district curriculum to provide lessons, and
“Must Do” and “May Do” follow-up
activities will be assigned. It will be
important to have materials to count and
use for math available for your child.

Developing creativity through art and music is
important for young children.

The teacher may lead an activity during
this time or may give ideas for having
children be creative through art and
music and/or play in physical ways.

Meal time is an ideal time to build language while
eating. Through conversations with your child,
you can introduce new words while building
connections and areas of interest. Resting midday
allows children to gain more energy for the rest
of the day.

This is a time for children to enjoy a
healthy meal. Adults are encouraged to
sit and talk with the child during snack
time.
After lunch, encourage your child to have
some quiet time, either a nap or a quiet
rest with books or music.

Reading aloud is one of the most important
things parents can do with children. It builds
important skills, introduces vocabulary, provides a
model of reading, and helps children fall in love
with books.

Read Aloud: This is a time of the day to
share through books. Teachers discuss
the book with the children before and
after reading to build on their literacy
skills.

During Small Group Time, teachers meet with
children in small groups which allows teachers
time to connect with each child and to provide
special activities. It also allows children to
participate and talk with one another.

Small Group Time: Teachers may
introduce a new skill or activity through
online group times. It is also a time when
teachers observe children for assessment
purposes.

Closing
Meeting/
Prepare for
Choice Time

Choice Time
(limit
computer/
TV time)

A Closing Meeting is used to briefly review the
day’s learning and provide a preview of the next
day. In addition, the teacher will use this time to
introduce some of the activities children may
choose to do during Choice Time.
It is essential that your child learns to play alone
and with others. During this time, encourage your
child to plan their play by asking her what she
might do during this time, then checking in to see
how it is going.

A short online Closing Meeting.

Encourage learning through play by
providing toys and materials that allow
your child to be creative and invent their
own play. These might include: dress-up
clothes, dolls,everyday items such as
those from your kitchen, blocks or other
building toys, art materials, etc.

FAMILY INFORMATION
Importance of Routines, Schedules, and Play
( reprinted with permission of NYC DOE)
During this time of so many unknowns, keeping our daily routines and caring for ourselves
will help offer a sense of security and help children know what to expect.
Here are a few suggestions:
● Keep a daily routine that works for you and your family so everyone knows what to
expect.
○ Children thrive on routines. Following a predictable routine is a helpful way for
children to feel safe and know what is expected of them (e.g. washing hands before
breakfast, reading a book before nap, or taking a bath or shower before bed).
Routines help you and your child move confidently through the day and encourage
positive behavior. At the same time, be flexible and responsive to your child’s needs.
You know your child best! Find a balance of routines and flexibility that works for
your family.
○ Some language to use with children when discussing a daily routine: “We’ll wake up
every morning, have breakfast, and read a story. Some things that will be different
are that we won’t be going to school for a little while and we won’t be going to the
library after school.”
○ In school, teachers use pictures to help children understand what is coming next.
You may want to consider using images like handwashing example.

● Focus on having conversations with your child in any language your family speaks, as
this supports later learning in any language.
● Daily activities like cooking, laundry, and opening the mail offer important moments to
bond and engage with your child
● Offer children lots of opportunities to stay engaged in play and learning.
○ For young children, everyday living is full of learning. Any learning that they consider
fun is called play! Connecting with and talking to your child throughout the day is
one of the best ways to support their development.

○ Your child’s favorite toys, games, and books offer many opportunities for learning,
especially when you play and talk with them. By talking with your child as you play,
and engaging in back and forth conversations, you are supporting the development
of many important skills (e.g. vocabulary development, communication skills,
listening skills, social emotional skills, and critical thinking skills). Always feel free to
talk and play with your child in any language your family speaks, as this supports
later learning in any language.
○ See the following pages for tons of ideas for you and your child to learn together!
Learn at Home Non-Technology-Based Early Childhood Instructional Resources for Families
Learning Resources for “Must Do,” “May Do,” and Choice Time Pre-K Activity Periods
(some reprinted with permission of NYC DOE)
Children love to play—anytime, anywhere, and with almost anything. As they play, they’re learning
about the world around them and practicing important skills. To support their play, early childhood
programs typically arrange their spaces into learning areas or centers. The following activity
suggestions are organized around these same areas. These activities are similar to the type of
activities your child does in their early childhood program and are aligned to the TX Pre-kindergarten
Guidelines.
Pick activities according to the materials you have available and the interests of your child. Many of
these activities include a range of suggested materials. If you do not have the suggested materials,
look around your home for similar materials that may also work. In addition to the activities
suggested here, your child’s favorite toys, games, and books likely also offer many opportunities for
learning, especially when you play and talk with them. By talking with your child as you play, and
engaging in back and forth conversations, you are supporting the development of many important
skills (e.g. vocabulary development, communication skills, listening skills, social emotional skills, and
critical thinking skills). Always feel free to use any language your family speaks when talking and
playing with your child as this supports later learning in any language.
The activities in this document are intended to be fun and engaging. Some of them are designed to
be completed over many days. Your child may also want to repeat activities as young children enjoy
doing things they like many times. If possible, keep materials you use available to your child.

Blocks/Construction
● Build Together. Use the materials you have available to build a structure together.
For example, you might use blocks, connecting blocks (e.g. Duplos, Legos), cardboard
boxes, pots and pans, cups, recycled materials or other household items to build. As
you build, talk about the process as well as the structure. If desired, use paper to add
labels or additional details to the structure.
● Draw and Build. Look outside with your child at the area near where you live. Select a
building or structure that looks interesting to both of you. Draw a picture of the
building/structure together. Talk about what you see as you draw together. Hang the
picture at your child’s eye level, or place it on the floor near where you will build, and
then use materials you have available to build the building/structure together. For
example, you might use blocks, connecting blocks (e.g. Duplos, Legos), cardboard
boxes, pots and pans, cups, or other household items to build together.
Dramatic Play
● Play Store. Gather objects to buy and sell and take on roles of cashier and customer.
Discuss what the customer is buying and why, how many items she is buying and how
much they cost.
● Taking Care. Take care of a doll or stuffed animal together. If you do not have a doll
or stuffed animal, look for household items you could use to create one such as

stuffing a paper bag or a sock with soft materials and adding details with a marker.
Work together to care for the doll.
● Faces and Feelings. Look at pictures of people in magazines or books. Invite your
child to look carefully at the expressions on the people’s faces. Ask your child to share
why they think the person might feel that way, if they ever feel that way themselves,
and when. After discussing the expressions, you and your child may want to make the
same expressions yourselves in a mirror.
● Let’s Eat. Pretend to eat together in a pretend restaurant, at a tea party, or create a
pretend picnic together. Think with your child about what items you will need and
work together to find or make them. After setting up the play scene, pretend to eat
with your child.
● Take a Trip. Take a pretend trip with your child. Consider where you will go, how you
will get there, and how you feel about going on this trip together. Work together to
find or make the things you need for your trip. After preparing for your trip, pretend
to go on the trip together.
● Empty Box. Provide an empty cardboard box big enough for your child to sit in. Invite
your child to use their imagination to turn the box into something else. If desired,
they could also decorate the box. Celebrate all of their ideas and engage in
imaginative play with them around their ideas.
Art
● Recycled Materials. Save reusable materials such as empty cardboard boxes and
clean plastic containers. Use these containers to make various creations with your
child such as the buildings in your neighborhood, cars, trains or other objects your
child enjoys.
● Draw Together. If you have paper or another surface for drawing (e.g. cardboard
box) and writing/drawing tools such as a pen, pencil, crayons, or markers draw
together. Create anything you want, and then make up a story together about what
you drew.
● Draw a Family Picture. Think of the people who are important to you and your child
and draw each of them together in a picture. Consider adding people’s names and
hanging the picture.
● Shakers. Make shakers with your child out of empty water bottles or other
containers. After finding a good container, think about what materials to add to make
noise. Consider trying water, beads, other small objects, or anything you can find!
Which material is loudest? Quietest? Work with your child to describe the sounds
each shaker makes.
Music and Movement
● Mouth Music. Invite your child to explore different sounds you can make with our
mouths. You might sing, hum, pop your lips, etc. Ask your child to note how it feels to
make each type of sound.
● Family Favorites. Invite your child to listen to some of your family’s favorite music. Find
a song that each family member loves and listen to a recording of it.
● Cultural Music. Share your family’s cultural music with your child. Does this music
include any special instruments from your heritage? Invite your child to listen for these
instruments or sounds.
● Water Xylophone. Fill a few drinking glasses with differing amounts of water. Use a
spoon to gently tap them. What do you and your child notice about the sounds? Try to
play a little tune together.
● Kitchen Band. Use pots and pans, containers, or other items to create kitchen drums.
Tap on them with hands or an object. Invite your child to suggest songs to sing, or to
create new songs with you.

● Dance. Invite your child to dance with you. Play a mix of music and practice feeling the
music and moving with it. Is the music fast or slow? How does it make you feel? Happy?
Sad? Excited?
● Homemade Instruments. Think about the materials you have available and the ways
you could use them to make music. For example, a paper-towel roll with holes poked in
it can be a flute, spoons taped together can be chimes. Play with sounds, and use your
voices to sing along.
● Freeze Dance. Play a favorite song and play freeze dance together. When the music is
on, dance or move together. When you stop the music, everyone must freeze!
● Faster and Slower. Invite your child to explore how they can change speed as they
move. For example, he may try moving quickly, then change their speed and move
slowly.
Library
● Read a Book. Read and re-read your child’s favorite books in any language your family
speaks. If you do not have any books, you can create books together by writing down
the words to stories you created together and working together to add drawings.
● Tell a story. Share a favorite story you already know, or create a new story with your
child. The story can be about anything! For example, you might retell something that
actually happened, or make up a story together. Or, share a story with your child about
something from their past.
● And Then... Take turns imagining what comes next in a story. Start a story, then pass it
to your child to determine what comes next with a line such as, “and then...” You and
your child can pass the story back and forth until it comes to an end.
● Clouds. Look out the window with your child and discuss the clouds. Take turns telling
stories about the shapes of clouds to help your child use their imagination and express
ideas in words.
● Sing and Rhyme. Sing songs and play rhyming word games with your child.
● Read Everything. Note the words you see wherever you are. For example, you might
point out street signs, labels, and even cereal boxes you and your child see as you spend
the day together.
Writing and Language Development
● Talk. Talk to your child in the language you are most comfortable with. Back and forth
conversations help children develop larger vocabularies.
● Letter Hunt. Look for letters where you live. Point them out to your child. Pay special
attention to letters that are especially relevant to your child such as the first letter of
their name.
● Listen. Invite your child to be very quiet and use their ears for listening. What sounds
are in the room? What sounds do we hear outside if we open the window? Can we
stay totally quiet for 10 seconds and listen? For 20 seconds? For 60?! Describe the
sounds you hear to help learn words.
● Take a Look. Invite your child to look outside of the window at the neighborhood
with you. What do you notice? Describe what you both see.
● Pictures. Look at a few pictures of people you and your child care about (either prints
or on a mobile device). Point out things you notice in the pictures and invite your
child to do the same. In addition to noting things in the picture, invite your child to
tell you about these people.
● Make a Menu. Share with your child a list of the foods you are serving for a meal.
Invite your child to draw these items to create a menu. He can do their own writing.

Celebrate any mark your child makes. Marks, scribbles, and creative spelling are all
steps in learning to write.
● I Love You. Talk with your child about things you do to show that you love each
other. Draw pictures or use words to create a description.
● Lines. Invite your child to experiment with drawing lines with you. Begin drawing and
note the types of lines you are making, the types of lines your child is making, and
how they can make the lines change. You could start with a straight line, and then
change it to a zigzag or curvy line.
● Keep a Journal. Talk with your child about the activities they did each day. At the end
of the day take a few minutes to reflect using questions such as, “What did you like
best? Why? Was anything difficult or challenging? Why?” Jot down your child’s
thoughts about these activities and invite them to add pictures to the journal as well.
● Write a Letter. Invite your child to write a letter to someone. She can draw pictures,
use her own writing, or share her words with you and you can write. If your child
chooses to write on her own, celebrate any mark they make. Marks, scribbles, and
creative spelling are all steps in learning to write.
Science/Discovery
● Breathe. Place a light object (e.g. cotton ball, feather, piece of paper, round pencil,
small ball, etc.) on one end of a table and see if you and your child can blow it to the
other side. Repeat with other objects of differing weights.
● Shadows. Turn out the lights and use a lamp or flashlight (or the light on your mobile
device) to make shadows on a wall or floor. Move your bodies or hands closer to and
further from the light and note what happens. Think with your child about other ways
you might create shadows too.
● I Spy. Look outside and note a few things you see. Make a list or draw pictures of
these objects (e.g. I see birds flying in the sky). This activity could also be done inside.
● Ramps. If available, use a cardboard tube (e.g. paper towel tube) or a flat surface
such as a book, to create a ramp. Invite your child to tilt the ramp to various angles
and roll a small toy car, ball, or other round object through the tube/down the ramp.
Talk with your child about how quickly/slowly the objects roll depending on how they
angle them.
Sensory
● Water Play. Play with water with your child. Fill a container with water (e.g. sink,
bathtub, or other container) and add various cups and scoops such as spoons or toys
that encourage dramatic play (i.e. toy boats) and engage in water play together.
● What Happens? Investigate what happens when objects are placed in water. Collect
several objects, discuss what might happen when you place each one in water, and test
your ideas by placing the objects in water one at a time and discussing what occurred.
● Bath Play. Sing together during bath time to help your child remember new words and
practice rhyming. Sing a song you know, in any language.
Toys and Games/Math Manipulatives
● How Many Steps to the Door? Invite your child to guess how many steps they will need
to take to get to a specific place such as a door. After they have made a prediction,
invite them to walk to the place. Help count the steps as needed. Then, use another
location such as a window.

● Practice Measuring. Measure and cut a piece of string or ribbon as long as your child’s
arm. Look for objects that are the same length as this piece of string then compare the
string to each object.
● Find Shapes. Notice the shape of objects around you. Ask your child to find and count
the sides and angles and then name the shape.
● Collections. Invite your child to collect various items such as lids from jars/containers, or
look around your home for items to create a collection such as items of a specific color,
or pebbles from the park. Explore the materials with your child and use them to practice
sorting and counting.
● Laundry. Have your child help with the laundry. They can sort and count clothing items,
look for matching socks, or count items in a folded pile.
● Scavenger Hunt. Invite your child to look around the place you live for objects you and
your child use to take care of yourselves. For example, you might use specific items to
care for your hair, soap to wash your hands, etc. After creating a small collection of
objects, count them with your child. Patterns. Clap a simple pattern, and invite your
child to clap it back to you (e.g. two slow claps followed by 3 faster claps). Take turns
creating the pattern.
Cooking and Mixing
● Meal Prep. Invite your child to prepare a meal or snack with you. As you work
together, talk about what happens as you mix and stir ingredients.
● Cook and Count. Invite your child to prepare food with you. As you work together,
count the number of items you use.
● Snack Counter. Count the number of items available at snack or meal time. As your
child eats, talk about how many items they have eaten and how many items are left.
● Family Favorites. Invite your child to cook a favorite family meal with you. As you
cook together, talk about the recipe, the ingredients, and the directions. You may
also want to talk about why your family enjoys this meal.
● Playdough. Make playdough with your child. Playdough can be used over and over.
Ingredients:
■ 2 cups white flour
■ 2 cups water
■ 1⁄2 cup salt
■ 1⁄4 cup cream of tartar
■ 2 tbsp. vegetable oil Food coloring (if desired)
Directions:
■ Heat all ingredients over medium heat, stirring constantly, until they come
together and take on the familiar consistency of play dough. Dump the
dough on foil or wax paper and let it cool slightly until it is cool enough to
touch.

Learn at Home Technology-Based Early Childhood Instructional Resources
Online Learning Resources for “Must Do” and “May Do” Pre-K Activity Periods

General

Preschool Family Activity Calendar
PBS Kids: 200+ games/videos (literacy, math, science, social skills and self awareness
Sesame Street Videos: Games, videos, songs, social and emotional, arts and more
Cognitive ToyBox: Daily family activities (speaking/listening skills, science, creativity)
Khan Academy Kids Activities to inspire children to become learners for life  Spanish
Monthly Calendar of Fun, Educational Activities
Virtual Field Trips
Wide Open School

Literacy and
Language
=

Pre-K4SA Literacy & Writing Videos
ABC Mouse
Everyday Reading & Writing Guide, Activities & Video
Reading Helper
Read-Aloud Books:
Vooks (use this link for a year of free animated story books in English and Spanish)
Unite For Literacy (English and Spanish)
Tandem Virtual Storytime: Videos of books read aloud in English and Spanish
Pre-K4SA Storytime Videos

Social & Emotional Pre-K4SA Social-Emotional Videos
Mindfulness: Mindful Listening
Reading is Fundamental Social and Emotional
Math

Pre-K Math at Home (1 math activity per day using home materials)
Pre-K4SA Math & Science Videos
At Home Early Math Kits for Families
Resources for Supporting Family Math
Resources on Math Play and Learning

Play

Pre-K4SA Play & Imagination Videos
Children’s Activity Calendar
Mini Learning Centers at Home

Art & Music &
Movement

Podcasts and Apps

Pre-K4SA Art & Music Videos
The Artful Parent
Prekinders Art Ideas
Music Games for Practicing Self-Regulation (self-control)
Sesame Street Songs
Pre-K4SA Physical Exercise & Motor Skills Videos
GoNoodle YouTube Channel (creative movement, silliness, and exercise)
Preschool Movement Songs
Story Time from Bedtime.fm
Cuento Aventuras! (español)
Play and Learn Science-app
Khan Academy Kids-app

Harlandale ISD
Ongoing Parent Support during
Virtual Teaching & Learning

Harlandale ISD will provide ongoing opportunities for parent growth and support through meaningful
remote interaction. The programs offered are identified to promote parent growth and meet the needs of
parents as they support their children's learning. Activities will be offered both through synchronous
(live) and asynchronous platforms.
●
●
●
●
●
●
●
●

Weekly Newsletter
Announcements/Updates
Weekly Parent Zoom
Virtual Office Hours
Parent Speakers
Connection to Community Resources
Connection to Counseling/Healthcare Services
Provide Extended Day Activities for Families

Remote Synchronous Parent Support is provided in real time. It is offered live and parents can log in
via their personal computer/phone or other electronic device.
Remote Asynchronous Parent Support is provided through video platforms that parents can assess to
view on their own time as needed.

HISD Virtual Teaching and Learning
Parent support for Virtual Instruction
Offering
Newsletter

Date

Time

Language Service is
provided in

Every monday
beginning Aug. 24,
2020

Available via
facebook & Sosa
Web page

English/Spanish

As needed

Facebook live

English/Spanish

Parent Zoom
Remote Synchronous

Every Wednesday
Beginning Aug. 26,
2020

12:00pm - 1:00pm
CCT

English/Spanish

Virtual Office Hours
Remote Synchronous

Times/Dates to be
listed on district
calendar once set

Times/Dates to be
listed on district
calendar once set

English/Spanish

Parent Speakers
Remote Synchronous /
Asynchronous

Available some
Wednesdays through
the Zoom meeting

12:00pm - 1:00pm
English/Spanish
CCT - Asynchronous
videos can be

Announcement / Update

times

accessed at other
times with link

Community Resources

Available as needed
upon request
Ongoing beginning
Aug. 26, 2020

Ongoing / As needed

English/Spanish

Connection to
Counseling/Healthcare
Services

Available as needed
upon request
Ongoing beginning
Aug. 26, 2020

Ongoing / As needed

English/Spanish

Extended Day Activities

Provided for families
who participate in the
ACE Afterschool
Program - Available
for parents not
registered through
ACE by contacting
the Sosa Parent Ed.
Center
Beginning Aug. 24 ,
2020

Ongoing / As needed

English/Spanish

Weekly Newsletter - The newsletter will go out weekly to offer parenting tips and best practices to
engage and motivate their children with online instruction.
Announcement / Update - Announcements will be made as needed using our facebook live capabilities
to remind parents of upcoming events as well as when our mobile food pantries and other family and
community services will be available.
Weekly Parent Zoom - Parents will be invited to meet weekly, through our synchronous zoom
meetings. We will use this time to stay connected, answer questions, and highlight parent successes
through the online learning platform. Parents will be encouraged to share ideas of what has been
working and how we can help guide each other in conquering online instruction.
Virtual Office Hours - The Parent and Family Engagement Department will host virtual office hours
weekly during the day to be available to answer parent questions, guide parents through google
classroom and problem solve other online issues as well.
Parent Speakers - Speakers on a variety of topics will be available to build parent capacity. Speakers
will be provided both synchronously through zoom meetings and also available asynchronously through
videotaped sessions that can be utilized by parents as needed.
Community Resources - Parents will be connected to outside community resources based on family
need. Parents can access resources through their campus Social Worker, Counselor or through the Sosa
Parent Education Center.

Connection to Counseling/Healthcare Services - Families can be referred or can self refer to the
Harlandale Care Center for counseling or Healthcare needs. Families can contact their school Social
Worker or the Sosa Parent Education Center to complete the referral process.
Extended Day Activities - for campuses who participate in the ACE afterschool program the virtual
program will begin on August 24th. (Adams, Columbia Heights,Collier,Stonewall Flanders,
Gillette,Terrell Wells & STEM ECHS) Registration is online or the parent can contact the Sosa Parent
Education Center at 989-4453. For families not registered at one of these sites, but in need of family
activities call the Sosa Parent Education Center for support.
Contact Information:
Sosa Family Engagement Center facebook link http://www.facebook.com/HISDFAMILY
Sosa Parent Education Center - 989-4453
Nadine Wolfe, Director of Student Support Services & Special Programs - 989-4440
Sylvia Servin, Family & Adult Education Coordinator - 989-4482
Daniel Stanfield, Extended Day Coordinator - 989-4460
Maria Ayon, Family Engagement Facilitator - 989-4459
Nicole Davis, Extended Day Facilitator - 989-4497
Brian Jaklich - Social Worker Coordinator - 989-4496

